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This unit is aligned with Common Core standards, and focuses on helping students develop their ability to make basic, and then strong arguments. In addition to argumentation skills, students will develop reading, writing, speaking, and listening skills, as required by the Massachusetts Curriculum Framework for English Language Arts and Literacy K-12 incorporating the Common Core State Standards.  The content of this unit is focused on helping students develop their knowledge of the current government and economy in Mexico, as well as developing arguments for and against rural development assistance by the Mexican government .

Unit 1: Mexico

Lesson 1: Introduction to a Basic Argument

	EBA Skill
	EBA Skill 1 – Making a Basic Argument

	CCR Standard
	Writing 1, Speaking & Listening 1

	Skill Objective
	Identify & define the necessary components of a basic argument. (Skill 1-a)

	Content Objective
	Read and analyze a nonfiction article and preview course content.

	Language Objective
	Find the main idea in a nonfiction article.  Justify your opinion.

	EBA Activity
	4 Corners

	Claims/Warrants
	Claims:

· U.S. government should care about education in the U.S.

· U.S. government should care about public health in the U.S.

· U.S. government should care about the U.S. economy

· U.S. government should care about people’s health in othe countries.

· U.S. government should care if other people have democracy.

	Pre-Work
	none

	Procedure


	Do Now : Baseline assessment for Skill 1

Mini-Lesson: Guided Practice: 4 Corners (See activity for set-up and procedure).

Present claims to students one by one. As each claim is read, students write down the claim, then provide a warrant and circle their opinion.  On the signal, students move to the corner of the room with the sign with which they agree:  Strongly agree, Agree, Disagree, Strongly Disagree.  They will take two minutes to share their warrants with their group.  Students will choose one warrant from the group to share out with the 

whole class.

Claims (do as many as time permits):

U.S. government should care about education in the U.S.

U.S. government should care about public health in the U.S.

U.S. government should care about the U.S. economy

U.S. government should care about people’s health in other countries.

U.S. should care if other people have democracy.

Independent Practice/Exit Ticket:  Using the prompt, "What should be changed in our school?" students will create their own complete arguments with claims and warrants.  We will use these claims and warrants for tomorrow's "Soapbox" Activity.

	Assessment
	Skill 1 Baseline


Unit 1 - Lesson 1:  Baseline Assessment

Skill 1: Making A Basic Argument
1a. Fill in the blanks using two words from the word bank below.

A complete argument includes both ____________________ and ____________________. 

1b. Briefly define each of the words that you put in the blanks above.

Word 1: ______________________ 

Definition: ________________________________________________________________

Word 2: ______________________ 

Definition: ________________________________________________________________
Word bank:

Hypothesis   Claim   Opinion   Conclusion   Warrant   Fact   Findings

2. Which of the following statements is a complete argument? Circle one answer only.

(a) Nouns are more important to a sentence than verbs 

(b) The area formula for a circle is the hardest to remember

© We should not cut down trees because they return oxygen to the air

(d) The United States should not get involved in other countries’ wars

3. Which of the following statements is a complete argument? Circle one answer only.

(a) The best way to reduce tardiness is to start school an hour later

(b) Amount of time studying has the biggest effect on your grades

© Schools should be required to improve the quality of their lunch (d) All schools need to have art so students can express themselves

4. Which of the following statements is an incomplete argument? Circle one answer only.

(a) Since they are much shorter, poems are easier to write than essays

(b) We should study fractions because we use them almost every day © You must know the location of all lab safety equipment so you can avoid injury

(d) Franklin Roosevelt’s best act as President was getting the US out of the Great Depression

5. Think about the following question:

Should middle schools allow students to bring cell phones to school?

In one or two sentences, make a complete argument that responds to this question.







Name:__________________________________ 

Unit 1- Lesson 1 : Four Corners

	Claim
	Warrant- Reason for your stance.

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	


Speech Structure

“I _________________ with the claim
________________________________________________________.

My warrant for this stance is  

________________________________________________________.”



Unit 1: Mexico


Lesson 2: Introduction to Making an Argument

	EBA Skill
	EBA Skill 1-Making a Basic Argument

	CCR Standard
	 Writing 1, Speaking & Listening 1

	Skill Objective
	Use text marking and annotating strategies while active reading. (Skill 1-d)

Identify the claim of a text and evidence used to support it (Skill 1-e)

	Content Objective
	Use close read strategies when reading “Pena’s Promising Start.”

	Language Objective
	Read closely to determine what the text says explicitly.

Justify your claim verbally and in writing.

	EBA Activity
	Soapbox,  4 Corners using textual evidence

	Claims/Warrants
	Claims: 

· Mexico’s new President is off to a promising start.

· He is introducing much-needed reform, which will lead to a more successful country.

· Mr. Pena’s reforms will lead to increased economic growth in Mexico.

· Mr. Pena has made Mexico more  safe against drug traffickers.

· Mr. Pena is more adept in the exercise of presidential power than his two immediate predecessors.

	Pre-Work
	None

	Procedure
	Do Now: Soapbox Activity:  Students (10 volunteers) will each speak for 1 minute, stating what should be changed in our school and why.  Students (judges) will then vote for the strongest argument.

Mini-Lesson (Vocabulary): On the board or on the overhead projector, put up three key ideas and have students record:

Complete argument = claim + warrant

Claim = a debatable statement

Warrant = a reason to believe the claim
Provide students with some examples of all three.  Be sure to highlight the word that links the claim and warrant (because, since, etc.).  

Example of a claim (using the article which we will be reviewing soon) 

Claim:  President Pena Nieto is a good president

Warrant: President Nieto is implementing much-needed reform.

Complete argument:  President Pena Nieto is a good president because he is implementing much-needed reform in Mexico.

Independent Practice:

Activity #1:  Hand out "Pena's Promising Start." Students will close read independently for 10-15 minutes, then answering the following prompt:

President Pena deserves praise for his first four months in office. Cite three pieces of evidence from the text to support your claim.”
Activity #2: 4 Corners: Using the claims listed above, students agree, strongly agree, disagree, or strongly disagree with the claim.  Using the 4 corners  graphic organizer, students will first write down their warrant after marking the text for each claim.



	Assessment
	Have students hand in article.  Check for reasonable annotation and text marking.  (Skill 1-d).  Check their answer at bottom of the article, "What is one claim that the author is making in this article?"  (Skill 1-e).

	Text
	Pena’s Promising Start, (April 6, 2013, The Economist)

	Homework
	none








Name:________________________________  
Unit 1- Lesson 2:  Four Corners

	Claim
	Text (with page or line)
	Analysis

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	
	

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	
	

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	
	


Speech Structure

“I _________________ with the claim
 _________________________________________________________________.

My warrant for this stance is from ________________________________, which states

________________________________________________________________. This supports my stance because 

________________________________________________________________.”

Unit 1- Lesson 2 :
Building E.B.A/Debate Vocabulary

(Adapted from Building Academic Vocabulary by Robert J. Marzano and Debra Pickering)

Vocabulary Instruction Template

Below is a sample of a template for vocabulary instruction. 

First, write the term, neatly and spelled correctly. Next, describe what the term means in your own words. Don’t copy a definition from the dictionary. Instead, try to describe the term as you would to a friend.

Term/Phrase:
_____________________________
My Understanding: | 1 | 2 | 3 | 4 | .

Drawing:

The next space is where you draw what you understand about the term. Drawing pictures is a good way to show what you know, even if you aren’t very good at drawing. In fact, simple sketches sometimes work better than words at conveying meaning. (In math, we do this frequently!)

More ideas: This space is for the ‘student- worded’ definition, and synonyms and antonyms
Knowledge Level: “My Understanding”
Level 4:I understand even more about the term than I was taught.
Level 3:I understand the term and I’m not confused about any part of what it means.
Level 2:I’m a little uncertain about what the term means, but I have a general idea.
Level 1:I’m very uncertain about the term,. I really don’t understand what it means.

Sample Card        Unit 1:
Lesson 1

Subject:
EBA/Debate

Term/Phrase:
Claim_________________________ My Understanding: | 1 | 2 | 3 | 4 | .

Description: __________________________________________________________________________________________________________________________________________________________________________

Drawing:

More ideas:

Synonyms:

Antonyms:

..

Synonyms:

Antonyms:

Unit 1: Lesson 2
Mexico’s new president

Peña’s promising start

A lot done, and quickly, but much more still to do

Apr 6th 2013 |From the print edition of The Economist]
WHEN Enrique Peña Nieto won Mexico’s presidential election last year, the Institutional Revolutionary Party (PRI), which had run the country for 70 years, was restored to power after a 12-year gap. Many of those, including this newspaper, who liked the telegenic 46-year-old’s reformist rhetoric were worried that once the PRI was back in power it would revert to its old, authoritarian ways.

So Mr Peña deserves praise for his first four months in office. Having signed a pact with the two main opposition parties to overcome the gridlock that has prevented reforms, especially to the monopolies that hold Mexico back, the new president has targeted the monopolists. An education reform is aimed at seizing control of schools from the teachers’ union, whose longtime leader, Elba Esther Gordillo, was promptly arrested on charges of embezzlement (which she denies). Then came a potentially far-reaching measure to force more competition on the telecoms firms that have made Carlos Slim the world’s richest man, and on Televisa, a mighty television network which his critics claim did Mr Peña favours during the campaign. This week the president signed a new law restricting injunctions, abused by the rich and powerful to block regulatory or legislative measures.

Mr Peña is not the only one who deserves credit. So does the opposition. It has recognised that Mexicans want change, and is behaving better than the PRI did when out of office.

A new optimism surrounds Mexico’s prospects. The peso has risen by 16% against the dollar since last June. But if Mr Peña is to keep his promise to raise his country’s rate of economic growth to 5-6% a year, the president will need to take some harder decisions still.

First, passing a law to make telecoms more competitive is only a first step: it must be implemented effectively. Second, a lot rests on a proposed energy reform (see article). Mexico could be an energy superpower, but oil production has slumped since 2004, and the country imports petrol and natural gas from the United States. For that blame Pemex, the state monopoly. Sadly, the president has resiled from the idea of part-privatising Pemex, but he should at the very least allow it both to offer risk-sharing contracts to private investors for deepwater exploration, shale gas and refining, and to invest more of its profits, rather than handing them over to the state in taxes. So energy reform must go with fiscal changes, which would also finance a social-security reform designed to reduce the incentives for Mexicans to work in the informal economy, as one in two now does.

Another big test for Mr Peña is security. His predecessor, Felipe Calderón, declared a “war” on drug traffickers which saw 70,000 people die in six years, 30,000 “disappear” and extortion and kidnapping become commonplace. Mr Peña needs to spend fewer resources on sending soldiers to fight drug barons and more on strengthening the police and the court system. He seems to understand that. He has proposed a new paramilitary gendarmerie, but has not been clear about its role or financing and has yet to set out a plan to get the army off the streets, despite its mounting abuses.

Firm government, but not a political monopoly

The PRI likes to claim that its long experience of government means it knowshow to run the country. Mr Peña does indeed seem more adept in the exercise of presidential power than his two immediate predecessors. His sure touch could serve his countrymen well, but if he uses it to resurrect his party’s former political monopoly, he will lose his glowing new reputation as a trustbuster.
From the print edition: Leaders, The Economist
Writing Prompt: 

1.  Write one claim that the author has made in this article: 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2.  Write one piece of evidence that the author has used to support his claim:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Unit 1: Mexico

Lesson 3: Introduction to the National Topic

	EBA Skill
	EBA Skill 1 – Making a Basic Argument

	CCR Standard
	Writing 1, Reading 1, Speaking & Listening 1

	Skill Objective
	Construct a basic argument.  Justify why argument is significant. (Skill 1-b)

	Content Objective
	Students will identify and analyze the affirmative arguments in “Mexico Rural Development.”

	Language Objective
	Read closely to determine what the text says explicitly and to make logical inferences from it.

	EBA Activity
	Using Evidence Soapbox

	Claims/Warrants
	Claim:  Development assistance to Mexico is crucial to resolve these harms and should target rural areas with small family farms.

	Pre-Work
	Students have previewed the first affirmative section of the topic, “Mexico Rural Development Affirmative”

	Procedure
	Do Now: Spend the first 10 minutes of the lesson having students read “ What is debate?” from the Policy Debate Manual (National Debate Project) pp. 2-7.  Show the “cheat sheet” of the constructive speeches on the overhead (p. 8).  Spend another 5 minutes explain briefly the significance of harms, inherency, plan, and solvency.  If available, have experienced debaters in the class provide explanations. Reassure students that they will learn more about these terms in debate practice.

Mini-Lesson: Using Evidence Soapbox.  Students will fill out the graphic organizer, answering the question, “Why is development assistance to Mexico crucial to the stability of Mexico?” They will then pair-share with a partner.  Each pair will  give a 2 minute speech answering this question. Students can divide their textual evidence so that each can fill one minute.  Designate one person in the classroom as “note taker” on large paper, so that all warrants are displayed.  

Independent Practice/Exit Ticket:

Students will write for the last 10 minutes on the following topic:

Given that the war on drug cartels in Mexico has been a failure, (contention 1), how will development assistance help  shift governmental focus away from military action?  Provide details from pp. 3-7 in 1AC.

	Assessment
	Exit ticket (Formative Assessment Skill 1-b.) Students will explain in writing how the plan of 1AC will solve Mexico’s problems.

	Text
	First Affirmative (1AC) of “Mexico Rural Development Affirmative”

	Homework
	Highlight and annotate pp.3-7 of Rural Development 1AC


Unit 1: Lesson 3

Rural Development 1AC 

Contention 1 is The Current Situation

The war on drug cartels in Mexico has been a failure – development assistance is crucial to shift away from an ineffective focus only on military action

Wainer, immigration policy analyst for Bread for the World Institute, 11

(Andrew, Development and Migration In Rural Mexico, Bread For The World Institute, Briefing Paper, Number 11, http://www.bread.org/institute/papers/briefing-paper-11.pdf)

To date, Mérida has been almost exclusively focused on providing equipment and training for Mexico’s security agencies. About 59  percent of the funds go to Mexican law enforcement, while 41 percent  has been targeted to the military.  4  President Obama has echoed his predecessor’s support for the initiative. But in 2009 the Obama administration revised the program  “pillars” and added one focused on building “strong and resilient  communities.” This pillar calls for addressing socio-economic challenges and providing alternatives for youth. 

Calderón’s drug war led to the killing and capture of many of the  cartels’ leaders, but there is no sign that the drug trafficking organizations are ready to surrender. In describing Calderon’s offensive,  a U.S. Government Accountability Office report stated that it “does  not appear to have significantly reduced drug trafficking in Mexico.”  6

Analysts have found that the initiative is insufficient to meet the  challenges posed by the cartels because it does not address the longterm problems that feed the drug trade: poverty and inequality. The  Obama administration’s expansion of the initiative to include some  attention to poverty is a positive change, but to secure long-term impact, poverty relief and job creation for youth will need to become a  core component of the initiative. 

Unit 1: Lesson 3
Rural Development 1AC

Drug related violence in Mexico is only increasing and structural factors are to blame

Shoichet, reporter for CNN, 2013
(Catherine E., March 28, 2013, A grisly crime surges into spotlight as Mexico shifts drug war strategy, http://www.cnn.com/2013/03/27/world/americas/mexico-violence)

That cartel has since fractured, but violence in the region has remained a grisly reality.

The seven corpses found in Uruapan last weekend were among at least 30 killed nationwide—a high death toll that once again drew attention toward drug-related violence in Mexico, where more than 60,000 people were killed in drug-related violence from 2006 to 2012,according to Human Rights Watch.
Read more: Rape case in Mexican resort city puts violence back into the spotlight
The violence comes as Mexican President Enrique Pena Nieto pushes a new strategy aimed at focusing more on dealing with social and economic issues that fuel the drug trade and less on combating cartels head-on.

Uruapan is among the metropolitan areas in Mexico tapped for the president’s new program, which aims to prevent violence, school dropouts, addiction and domestic violence, and also to better detect problems in Mexico’s education system.

Without jobs and social programs, Pena Nieto told CNN last year, millions of Mexicans “have no other option than to dedicate themselves sometimes to criminal activity.”

The goal of the government’s new strategy, Interior Minister Miguel Angel Osorio Chong said last month, is creating a “culture of peace and respecting the law.”

Mexico reports more than 26,000 missing
“It is the responsibility of the state to pursue criminals and punish them to preserve peace and harmony,” he said, “but we are convinced that fighting and punishment alone do not resolve the problem.”

Some analysts have praised the new government approach.

“The cartels have been able to recruit tens of thousands of killers in part because poor neighborhoods have been systematically abandoned over decades and lack sufficient schools, community centers and security—in short they lack opportunity,” the International Crisis Group said in a recent report on Mexico’s cartel violence. “There are many dedicated Mexican social workers with the experience and ability to reach the vulnerable groups if they are given resources. If they succeed in reducing violence, theirs can become a security model to follow instead of one to fear.”

Unit 1: Lesson 3

Rural Development 1AC 

Contention 2 is The Harms of Drug Trafficking

First, the root of current drug violence in Mexico is lack of economic opportunity for rural farmers 

Gautreau, School of International Development and Global Studies, University of Ottawa, 2012

(Ginette Léa, To Rid the World of the Drug Scourge: A Human Security Perspective on the War on Drugs in Colombia and Mexico, Paterson Review of International Affairs (2012) 12: 61–83, http://diplomatonline.com/mag/pdf/Gautreau_-Human_Security_and_War_on_Drugs.pdf)

Both Colombia and Mexico bear high levels of poverty, unemployment, and   economic inequality. These socio-economic conditions, along with weak   political and judicial institutions, foster an environment in which drug   cultivation and trafficking are not only possible, but for many have become   attractive or necessary options to meet basic needs. It is estimated that over   80,000 Colombian families rely on illicit crop cultivation for their livelihoods   (UNODC 2011a). The economic incentive is clear: “[A]s long as the price for   coca leaves is ten times as high as that for cocoa, coffee, and rice for Andean   farmers, they will continue to cultivate it” (Diego Garcia Savan in Wells 2006,   60). In this sense, drug trafficking effectively provides  economic security,   simply defined in the UNDP report as “assured basic income” (UNDP   1994, 25). Those without economic security often accept any work they can   find, including informal work, badly paid, or unproductive work. Informal   employment could be as high as 50 per cent in Colombia and 30 per cent in   Mexico (World Bank 2012), which undoubtedly leads to increased economic   insecurity and related problems such as criminal activity and migration.  

  In its effort to eradicate drug trafficking, the War on Drugs threatens   the economic security of thousands of individuals in Colombia and Mexico   who depend on the illegal but profitable drug industry for their livelihoods.   As Peterson (2002, 437) explains, attempts to implement crop substitution   programs through alternative development initiatives in Colombia have   been met with numerous geographical, ecological, and climate-related   obstacles. Many villages are too far removed from market access points, a   situation made worse by the mountainous topography, making it difficult   to sell alternative crops, and there are few profitable types of legal crops that   can grow in the rocky soil of the Andes. Conversely, coca plants can grow   very easily—they become productive within two years—and the expertly   established drug trafficking channels allow products to move very quickly   (ibid., 428, 437). Plan Colombia failed to take these factors into account in   its crop eradication campaigns and many drug-producing regions in Mexico   continue to lack sufficient funding for alternative development initiatives. As   such, the cultivation of illicit crops and the salaries of sicarios (cartel hit men)   continue to be very attractive in the face of unemployment and poverty (Kelly,   Maghan, and Serio 2005; Hill 2010). However, as Wells (2006, 57) indicates, “this does not necessarily imply that the US should support these industries   . . . [rather,] they should be aware of the extent to which people’s economic   security is linked to drug cultivation and . . . the importance of offering them   [viable] alternative economic opportunities.” 

In this light, it is clear that drug policies should focus more on economic   security by addressing problems of poverty, inequality, and unemployment.   By maintaining a narrow perspective on the drug industry as a threat to   state security, rather than a problem related to underdevelopment or socioeconomic conditions, the War on Drugs continues to neglect the roots of the   drug industry. Writing about the Mexican context, Vanda Felbab-Brown   (2010, 7) supports this reconceptualization of security: “Addressing the socioeconomic needs of the marginalized areas of both the northern urban belt   as well as southern rural areas is critical for reducing the recruitment pool   for the 

DTOs, severing the bonds between marginalized communities and   criminal 

elements, and resurrecting the hope of many Mexican citizens that   the Mexican State and legal behavior can best advance their future.” FelbabBrown also underscores one of the most important factors in Mexico’s strategy:   the bulk of the anti-drug activities are taking place in northern Mexico’s   troubled states, but little action is being addressed in the southern states or   poorer communities of the country. A similar situation occurred in Colombia,   where security conditions improved in major cities, but rural communities—  particularly in the Puntomayo region—have seen little progress. 

Unit 1: Lesson 3

Rural Development 1AC 

The violence spawned by drug trafficking and the military response of the government has several bad effects including human rights abuses and significant harm to communities

Gautreau, School of International Development and Global Studies, University of Ottawa, 2012

(Ginette Léa, To Rid the World of the Drug Scourge: A Human Security Perspective on the War on Drugs in Colombia and Mexico, Paterson Review of International Affairs (2012) 12: 61–83, http://diplomatonline.com/mag/pdf/Gautreau_-Human_Security_and_War_on_Drugs.pdf)

The presence of military forces in the drug wars has also intensified   tensions between cartels and government officials. Increasing pressure from   the security forces and rival cartels has made DTOs more ruthless, violent,   and willing to resort to kidnappings, torture, and terrorism across Mexico,   such as the 2011 bomb attack in Monterrey, in order to create an environment   of fear and to gain territorial control. Furthermore, pressures in certain areas   of the country have resulted in DTOs invading other, more peaceful areas   such as Aguascalientes (Kellner and Pipitone 2010). The military may not be directly responsible for these crimes, but its presence provokes conflict by   inviting more frequent and aggressive confrontations with DTOs. In the end,   civilians continue to suffer the burden of the War on Drugs.  

Many individuals, including government officials, police officers,   farmers and ordinary civilians, tend to face dual pressures in this battle for   information and power. As Seccombe (1997, 292) writes, they face “the threat   of assassination or other violence, coupled with the offer of financial reward   for a favourable decision [in favour of cartel demands].” As a result, Colombia   and Mexico are left with corrupt, weak, untrusted governments and societies   paralyzed by impunity, crime, and associated social problems, all of which   compromise the security and well-being of individuals and communities. A   growing sense of fear, frustration, and mistrust is felt by Colombians and   Mexicans. The inability of the War on Drugs to assuage such feelings results   in personal and community insecurity. The current approach is so focused   on military action that it has failed to ensure these forms of security and has   actually led to human rights abuses, displacements, and deaths. A human   security approach in Colombia and Mexico would prioritize the safety of   populations and address socio-economic concerns and violence first. 

Unit 1: Lesson 3

Rural Development 1AC

Left unchecked, the drug war in Mexico will undermine regional stability and further spread violence

Shirk, Prof of Political Science at the University of San Diego and Director of the Trans‐Border Institute, 2011

(David A., The Drug War in Mexico: Confronting a Shared Threat, Council Special Report No. 60, March 2011)

Third, Mexican stability serves as an important anchor for the  region. With networks stretching into Central America, the Carib-  bean, and the Andean countries, Mexican DTOs undermine the security and reliability of other U.S. partners in the hemisphere, corrupting  high-level officials, military operatives, and law enforcement personnel; undermining due process and human rights; reducing public sup-  port for counter-drug efforts; and even provoking hostility toward the United States. Given the fragility of some Central American and  Caribbean states, expansion of DTO operations and violence into the  region would have a gravely destabilizing effect.  Fourth, the unchecked power and violence of these Mexican DTOs  present a substantial humanitarian concern and have contributed to  forced migration and numerous U.S. asylum requests. If the situation  were to worsen, a humanitarian emergency might lead to an unmanage-  able flow of people into the United States. It would also adversely affect  the many U.S. citizens living in Mexico.  

Unit 1: Lesson 3
Using Evidence Soapbox

Question: How will development assistance to Mexico resolve violence in Mexico due to drug cultivation and trafficking?  Use pp.3-7 of Rural Development 1AC to help you structure your claim and warrant.

1) Claim

	


2) Warrant

	Source (page or line)
	Text
	Analysis – how does the text support the claim?

	
	
	


Speech Structure

“My claim is____________________________________________________________.

My warrant for this claim is from ________________________________, which states

_________________________________________________________________. This supports my claim because 

________________________________________________________________.”


Unit 1: Mexico


Lesson 4: Arguing for Development Assistance in Mexico

	EBA Skill
	EBA Skill 1- Making a Basic Argument

	CCR Standard
	Writing 1, Reading 1,  Speaking & Listening 1

	Skill Objective
	Construct a basic argument.  Justify why argument is significant. 

(Skill 1-b)

	Content Objective
	Use the affirmative arguments of Mexico Rural Development in a Round Robin Debate

	Language Objective
	Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.

	EBA Activity
	Round Robin Debate

	Claims/Warrants
	Claim: Development assistance to Mexico is crucial to resolving the violence in Mexico due to drug cultivation and trafficking.

	Pre-Work
	Students have annotated pp.3-4 of 1AC and read through p. 9.  They are familiar with the harms, inherency, plan, and solvency of the argument. Teacher has posted definitions of “Harms” and “Inherency” on the word wall.

	Procedure
	Do Now:  Students will take the first 10 minutes of class to continue highlighting and annotating pp.5-9 of the affirmative argument.  Teacher will check to see if students highlighted pp. 3-4 (Inherency).

Mini-Lesson: Round Robin Debate

Students will form groups of three for Round Robin Debate.  They will be given index cards labeled “A,” “B,” or “Judge.” See Round Robin instructions for detailed procedures.  The first claim that students will argue using pp.3-4 for evidence is “Developmental assistance to Mexico is crucial to resolving the violence in Mexico due to drug cultivation and trafficking.”  Students will complete the  “Finding Evidence in a Text” graphic organizer to help them to prepare for the debate. There will be three rounds so that each student gets a chance to play each role.

Independent Practice/Exit Ticket:

Students will write for the last 10 minutes of class, using the following prompt:  “In your opinion, what are the longterm problems that feed the violence in Mexico due to drug cultivation and drug trafficking?”  Cite three pieces of evidence from your reading and explain why each piece of evidence supports your opinion.”

	Assessment
	10 minute quick write (Formative assessment  Skill 1-b).

	Text
	Mexico Rural Development Affirmative, pp.1-9.

	Homework
	Annotate and highlight the remaining page of 1AC.








Name:_____________________________________ 

Unit 1- Lesson 4: Identifying Evidence in a Text (1AC pp. 3-4)

1) Underline the main arguments being made in the text.
2) Identify the main claim and 3 warrants in the space below. 

a) Main Claim: _______________________________________________________________________________
b) 3 pieces of evidence from the text that serve as warrants:

	Text Based Warrant 1
	

	Text Based Warrant 2
	

	Text Based Warrant 3
	




Unit 1: Mexico


Lesson 5: Debating for Development Assistance

	EBA Skill
	EBA Skill 1 – Making a Basic Argument

	CCR Standard
	Writing 1a, Reading 1, Speaking & Listening 1

	Skill Objective
	Identify the claim of a text and evidence used to support it (Skill 1-d)

Evaluate the strength of the author’s reasoning in a text (Skill 1-e)

	Content Objective
	Students will debate the arguments for development assistance in  Mexico Rural Development Affirmative

	Language Objective
	Defend a point of view.  Apply critical listening skills to complete content-related tasks.  Justify ideas in writing.

	EBA Activity
	Round Robin Debates: End of Week One Tournament

	Claims/Warrants
	Claim: Mexican government should increase funding for development assistance in Mexico.

	Pre-Work
	Students have annotated and highlighted pp. 1-11 of Mexico Rural Development Affirmative (but haven’t answered questions.)

	Procedure
	Do Now:  Students will prepare to debate both sides of the argument, “Mexican government should increase funding for development assistance.” Students will use the graphic organizer, “Finding Evidence in a Text” to prepare their arguments (10 minutes)

Mini-Lesson: Group students into groups of three. Distribute cards, “A”, “B”, and “Judge.” Assign who will be affirmative and who will be negative for the first round.  The affirmative speaker will use  the evidence that they have collected during the “Do Now.”  The negative side will get a new graphic organizer so that they can record what the affirmative is saying and argue against it.  The judge will receive a “judging” graphic organizer so that he/she can record the arguments.

Students will debate six rounds, and keep score.  Top scorer goes to the final round, in front of the class. A prize is awarded to the top three debaters. 

Independent Practice/Exit Ticket:

Each student will fill out an end-of-week “What I learned” log, which aligns to Bloom’s Taxonomy. Students reflect on skills learned thus far, questions for next week, and also appreciate how far they have come in one week!

	Assessment
	Exit Ticket: Write a claim with three warrants based on today’s table debate. Cite textual evidence for each warrant. (Formative Assessment Skill 1-d.) Which of the three warrants is the strongest?

(Formative Assessment Skill 1-e).

	Text
	Mexico Rural Development Affirmative, pp. 1-11.

	Homework
	Notice that this is the same Mexico Rural Development Affirmative packet from an earlier lesson.  However, this version asks the student to identify the claim and warrants supporting that claim on each page!  

Homework: Over the weekend,  answer questions at the bottom of the page of each contention, identifying claims and warrants for each contention. Do at least 5 pages.  Do all if you can.

Bonus: Ask a parent/guardian  to check your work! Have them sign each page that they checked for bonus points!
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Contention 1 is The Current Situation

The war on drug cartels in Mexico has been a failure – development assistance is crucial to shift away from an ineffective focus only on military action

Wainer, immigration policy analyst for Bread for the World Institute, 11

(Andrew, Development and Migration In Rural Mexico, Bread For The World Institute, Briefing Paper, Number 11, http://www.bread.org/institute/papers/briefing-paper-11.pdf)

To date, Mérida has been almost exclusively focused on providing equipment and training for Mexico’s security agencies. About 59  percent of the funds go to Mexican law enforcement, while 41 percent  has been targeted to the military.  4  President Obama has echoed his predecessor’s support for the initiative. But in 2009 the Obama administration revised the program  “pillars” and added one focused on building “strong and resilient  communities.” This pillar calls for addressing socio-economic challenges and providing alternatives for youth. 

Calderón’s drug war led to the killing and capture of many of the  cartels’ leaders, but there is no sign that the drug trafficking organizations are ready to surrender. In describing Calderon’s offensive,  a U.S. Government Accountability Office report stated that it “does  not appear to have significantly reduced drug trafficking in Mexico.”  6

Analysts have found that the initiative is insufficient to meet the  challenges posed by the cartels because it does not address the longterm problems that feed the drug trade: poverty and inequality. The  Obama administration’s expansion of the initiative to include some  attention to poverty is a positive change, but to secure long-term impact, poverty relief and job creation for youth will need to become a  core component of the initiative. 
1. In your own words, please state the author’s claim:

2. What warrants (evidence) does the author use to support that claim? (in your own words):

3. How do the warrants (evidence) the author uses support his or her claim?
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Drug related violence in Mexico is only increasing and structural factors are to blame

Shoichet, reporter for CNN, 2013
(Catherine E., March 28, 2013, A grisly crime surges into spotlight as Mexico shifts drug war strategy, http://www.cnn.com/2013/03/27/world/americas/mexico-violence)

That cartel has since fractured, but violence in the region has remained a grisly reality.

The seven corpses found in Uruapan last weekend were among at least 30 killed nationwide—a high death toll that once again drew attention toward drug-related violence in Mexico, where more than 60,000 people were killed in drug-related violence from 2006 to 2012,according to Human Rights Watch.
Read more: Rape case in Mexican resort city puts violence back into the spotlight
The violence comes as Mexican President Enrique Pena Nieto pushes a new strategy aimed at focusing more on dealing with social and economic issues that fuel the drug trade and less on combating cartels head-on.

Uruapan is among the metropolitan areas in Mexico tapped for the president’s new program, which aims to prevent violence, school dropouts, addiction and domestic violence, and also to better detect problems in Mexico’s education system.

Without jobs and social programs, Pena Nieto told CNN last year, millions of Mexicans “have no other option than to dedicate themselves sometimes to criminal activity.”

The goal of the government’s new strategy, Interior Minister Miguel Angel Osorio Chong said last month, is creating a “culture of peace and respecting the law.”

Mexico reports more than 26,000 missing
“It is the responsibility of the state to pursue criminals and punish them to preserve peace and harmony,” he said, “but we are convinced that fighting and punishment alone do not resolve the problem.”

Some analysts have praised the new government approach.

“The cartels have been able to recruit tens of thousands of killers in part because poor neighborhoods have been systematically abandoned over decades and lack sufficient schools, community centers and security—in short they lack opportunity,” the International Crisis Group said in a recent report on Mexico’s cartel violence. “There are many dedicated Mexican social workers with the experience and ability to reach the vulnerable groups if they are given resources. If they succeed in reducing violence, theirs can become a security model to follow instead of one to fear.”

1. In your own words, please state the author’s claim:
2. What warrants (evidence) does the author use to support that claim? (in your own words):
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Contention 2 is The Harms of Drug Trafficking

First, the root of current drug violence in Mexico is lack of economic opportunity for rural farmers 

Gautreau, School of International Development and Global Studies, University of Ottawa, 2012

(Ginette Léa, To Rid the World of the Drug Scourge: A Human Security Perspective on the War on Drugs in Colombia and Mexico, Paterson Review of International Affairs (2012) 12: 61–83, http://diplomatonline.com/mag/pdf/Gautreau_-Human_Security_and_War_on_Drugs.pdf)

Both Colombia and Mexico bear high levels of poverty, unemployment, and   economic inequality. These socio-economic conditions, along with weak   political and judicial institutions, foster an environment in which drug   cultivation and trafficking are not only possible, but for many have become   attractive or necessary options to meet basic needs. It is estimated that over   80,000 Colombian families rely on illicit crop cultivation for their livelihoods   (UNODC 2011a). The economic incentive is clear: “[A]s long as the price for   coca leaves is ten times as high as that for cocoa, coffee, and rice for Andean   farmers, they will continue to cultivate it” (Diego Garcia Savan in Wells 2006,   60). In this sense, drug trafficking effectively provides  economic security,   simply defined in the UNDP report as “assured basic income” (UNDP   1994, 25). Those without economic security often accept any work they can   find, including informal work, badly paid, or unproductive work. Informal   employment could be as high as 50 per cent in Colombia and 30 per cent in   Mexico (World Bank 2012), which undoubtedly leads to increased economic   insecurity and related problems such as criminal activity and migration.  

  In its effort to eradicate drug trafficking, the War on Drugs threatens   the economic security of thousands of individuals in Colombia and Mexico   who depend on the illegal but profitable drug industry for their livelihoods.   As Peterson (2002, 437) explains, attempts to implement crop substitution   programs through alternative development initiatives in Colombia have   been met with numerous geographical, ecological, and climate-related   obstacles. Many villages are too far removed from market access points, a   situation made worse by the mountainous topography, making it difficult   to sell alternative crops, and there are few profitable types of legal crops that   can grow in the rocky soil of the Andes. Conversely, coca plants can grow   very easily—they become productive within two years—and the expertly   established drug trafficking channels allow products to move very quickly   (ibid., 428, 437). Plan Colombia failed to take these factors into account in   its crop eradication campaigns and many drug-producing regions in Mexico   continue to lack sufficient funding for alternative development initiatives. As   such, the cultivation of illicit crops and the salaries of sicarios (cartel hit men)   continue to be very attractive in the face of unemployment and poverty (Kelly,   Maghan, and Serio 2005; Hill 2010). However, as Wells (2006, 57) indicates, “this does not necessarily imply that the US should support these industries   . . . [rather,] they should be aware of the extent to which people’s economic   security is linked to drug cultivation and . . . the importance of offering them   [viable] alternative economic opportunities.” 

In this light, it is clear that drug policies should focus more on economic   security by addressing problems of poverty, inequality, and unemployment.   By maintaining a narrow perspective on the drug industry as a threat to   state security, rather than a problem related to underdevelopment or socioeconomic conditions, the War on Drugs continues to neglect the roots of the   drug industry. Writing about the Mexican context, Vanda Felbab-Brown   (2010, 7) supports this reconceptualization of security: “Addressing the socioeconomic needs of the marginalized areas of both the northern urban belt   as well 

as southern rural areas is critical for reducing the recruitment pool   for the DTOs, severing the bonds between marginalized communities and   criminal elements, and resurrecting the hope of many Mexican citizens that   the Mexican State and legal behavior can best advance their future.” FelbabBrown also underscores one of the most important factors in Mexico’s strategy:   the bulk of the anti-drug activities are taking place in northern Mexico’s   troubled states, but little action is being addressed in the southern states or   poorer communities of the country. A similar situation occurred in Colombia,   where security conditions improved in major cities, but rural communities—  particularly in the Puntomayo region—have seen little progress. 
1. In your own words, please state the author’s claim:

2. What warrants (evidence) does the author use to support that claim? (in your own words):

3. How do the warrants (evidence) the author uses support his or her claim?
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The violence spawned by drug trafficking and the military response of the government has several bad effects including human rights abuses and significant harm to communities

Gautreau, School of International Development and Global Studies, University of Ottawa, 2012
(Ginette Léa, To Rid the World of the Drug Scourge: A Human Security Perspective on the War on Drugs in Colombia and Mexico, Paterson Review of International Affairs (2012) 12: 61–83, http://diplomatonline.com/mag/pdf/Gautreau_-Human_Security_and_War_on_Drugs.pdf)

The presence of military forces in the drug wars has also intensified   tensions between cartels and government officials. Increasing pressure from   the security forces and rival cartels has made DTOs more ruthless, violent,   and willing to resort to kidnappings, torture, and terrorism across Mexico,   such as the 2011 bomb attack in Monterrey, in order to create an environment   of fear and to gain territorial control. Furthermore, pressures in certain areas   of the country have resulted in DTOs invading other, more peaceful areas   such as Aguascalientes (Kellner and Pipitone 2010). The military may not be directly responsible for these crimes, but its presence provokes conflict by   inviting more frequent and aggressive confrontations with DTOs. In the end,   civilians continue to suffer the burden of the War on Drugs.  

Many individuals, including government officials, police officers,   farmers and ordinary civilians, tend to face dual pressures in this battle for   information and power. As Seccombe (1997, 292) writes, they face “the threat   of assassination or other violence, coupled with the offer of financial reward   for a favourable decision [in favour of cartel demands].” As a result, Colombia   and Mexico are left with corrupt, weak, untrusted governments and societies   paralyzed by impunity, crime, and associated social problems, all of which   compromise the security and well-being of individuals and communities. A   growing sense of fear, frustration, and mistrust is felt by Colombians and   Mexicans. The inability of the War on Drugs to assuage such feelings results   in personal and community insecurity. The current approach is so focused   on military action that it has failed to ensure these forms of security and has   actually led to human rights abuses, displacements, and deaths. A human   security approach in Colombia and Mexico would prioritize the safety of   populations and address socio-economic concerns and violence first. 
1. In your own words, please state the author’s claim:
2. What warrants (evidence) does the author use to support that claim? (in your own words):
3. How do the warrants (evidence) the author uses support his or her claim?
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Left unchecked, the drug war in Mexico will undermine regional stability and further spread violence

Shirk, Prof of Political Science at the University of San Diego and Director of the Trans‐Border Institute, 2011

(David A., The Drug War in Mexico: Confronting a Shared Threat, Council Special Report No. 60, March 2011)

Third, Mexican stability serves as an important anchor for the  region. With networks stretching into Central America, the Carib-  bean, and the Andean countries, Mexican DTOs undermine the security and reliability of other U.S. partners in the hemisphere, corrupting  high-level officials, military operatives, and law enforcement personnel; undermining due process and human rights; reducing public sup-  port for counter-drug efforts; and even provoking hostility toward the United States. Given the fragility of some Central American and  Caribbean states, expansion of DTO operations and violence into the  region would have a gravely destabilizing effect.  Fourth, the unchecked power and violence of these Mexican DTOs  present a substantial humanitarian concern and have contributed to  forced migration and numerous U.S. asylum requests. If the situation  were to worsen, a humanitarian emergency might lead to an unmanage-  able flow of people into the United States. It would also adversely affect  the many U.S. citizens living in Mexico.  
1. In your own words, please state the author’s claim:

2. What warrants (evidence) does the author use to support that claim? (in your own words):

3. How do the warrants (evidence) the author uses support his or her claim?
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This must be dealt with because Latin American instability would spawn a host of global dangers

Manwaring, Adjunct Professor of International Politics at Dickinson College, 2005 
(Max G., venezuela’s hugo chávez, bolivarian socialism, and asymmetric warfare, October 2005, http://www.strategicstudiesinstitute.army.mil/pdffiles/pub628.pdf)

President Chávez also understands that the process leading to   state failure is the most dangerous long-term security challenge   facing the global community today. The argument in general is that   failing and failed state status is the breeding ground for instability,   criminality, insurgency, regional conﬂict, and terrorism. These   conditions breed massive humanitarian disasters and major refugee   ﬂows. They can host “evil” networks of all kinds, whether they   involve criminal business enterprise, narco-trafﬁcking, or some form   of ideological crusade such as Bolivarianismo. More speciﬁcally, these   conditions spawn all kinds of things people in general do not like such   as murder, kidnapping, corruption, intimidation, and destruction of   infrastructure. These means of coercion and persuasion can spawn   further human rights violations, torture, poverty, starvation, disease,   the recruitment and use of child soldiers, trafﬁcking in women and   body parts, trafﬁcking and proliferation of conventional weapons   systems and WMD, genocide, ethnic cleansing, warlordism, and   criminal anarchy. At the same time, these actions are usually   unconﬁned and spill over into regional syndromes of poverty,   destabilization, and conﬂict.  62 Peru’s  Sendero Luminoso calls violent and destructive activities   that facilitate the processes of state failure “armed propaganda.”   Drug cartels operating throughout the Andean Ridge of South   America and elsewhere call these activities “business incentives.”   Chávez considers these actions to be steps that must be taken to bring about the political conditions necessary to establish Latin American   socialism for the 21st century.  63   Thus, in addition to helping to provide   wider latitude to further their tactical and operational objectives,   state and nonstate actors’ strategic efforts are aimed at progressively   lessening a targeted regime’s credibility and capability in terms of its   ability and willingness to govern and develop its national territory   and society. Chávez’s intent is to focus his primary attack politically   and psychologically on selected Latin American governments’   ability and right to govern. In that context, he understands that   popular perceptions of corruption, disenfranchisement, poverty,   and lack of upward mobility limit the right and the ability of a given   regime to conduct the business of the state. Until a given populace   generally perceives that its government is dealing with these and   other basic issues of political, economic, and social injustice fairly   and effectively, instability and the threat of subverting or destroying   such a government are real. But failing and failed states simply do not go away. 

Virtually   anyone can take advantage of such an unstable situation. The   tendency is that the best motivated and best armed organization   on the scene will control that instability. As a consequence, failing   and failed states become dysfunctional states, rogue states, criminal   states, narco-states, or new people’s democracies. In connection with   the creation of new people’s democracies, one can rest assured that   Chávez and his Bolivarian populist allies will be available to provide   money, arms, and leadership at any given opportunity. And, of   course, the longer dysfunctional, rogue, criminal, and narco-states   and people’s democracies persist, the more they and their associated   problems endanger global security, peace, and prosperity. 

1. In your own words, please state the author’s claim:

2. What warrants (evidence) does the author use to support that claim? (in your own words):

3. How do the warrants (evidence) the author uses support his or her claim?
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Contention 3 is Solvency 

Development assistance to Mexico is crucial to resolve these harms and should target rural areas with small family farms

Wainer, immigration policy analyst for Bread for the World Institute, 11

(Andrew, Development and Migration In Rural Mexico, Bread For The World Institute, Briefing Paper, Number 11, http://www.bread.org/institute/papers/briefing-paper-11.pdf)

Reducing migration pressures will require development  and job creation throughout Mexico, but poverty and international migration are particularly concentrated in the  countryside. Although about a quarter of all Mexicans live  in rural areas, 60 percent of Mexico’s extreme poor are rural and 44 percent of all of Mexico’s international migration  originates in rural communities (see Figure 2). 

This means that more than half of rural Mexicans live  in poverty and 25 percent live in extreme poverty.  25  As one  expert states, “Rural poverty is one … of the principal “pushfactors” in Mexican migration to the United States” and thus  should be the primary focus of development efforts aimed at  reducing migration pressures.  26  After decades of declining support among international  assistance agencies,  27  agriculture and rural development is  now re-emerging as a vital development focus. The World  Bank’s 2008 World Development Report states, “Agriculture  continues to be a fundamental instrument for sustainable  development and poverty reduction.”  28 

Research has also  found that agriculture is one of the best returns on investment in terms of poverty-reduction spending.  29  For example,  each 1 percent increase in crop productivity in Asia reduces  the number of poor people by half a percent. This correlation  also holds for middle-income countries such as Mexico.  30  

Among the options for agricultural development, support  for smallholder farmers is the most promising path for poverty reduction. TheWorld Bank states, “Improving the productivity, profitability, and sustainability of smallholder farming  is the main pathway out of poverty in using agriculture for  development.” And smallholder farmers in Mexico are  especially in need of assistance. After decades of declining support from the Mexican government and increased competition from subsidized U.S. producers under the North  American Free Trade Agreement small-Mexican  farmers have found it increasingly difficult to make a living. 
1. In your own words, please state the author’s claim:

2. What warrants (evidence) does the author use to support that claim? (in your own words):

3. How do the warrants (evidence) the author uses support his or her claim?

Unit 1: Lesson 5

Rural Development 1AC

This strategy has been successful at addressing drug related violence in Columbia – we should extend it to Mexico

Shirk, Prof of Political Science at the University of San Diego and Director of the Trans‐Border Institute, 2011

(David A., The Drug War in Mexico: Confronting a Shared Threat, Council Special Report No. 60, March 2011)

Despite the major differences between Mexico and Colombia, U.S.  efforts to support Mexico can draw some lessons from its efforts in  Colombia. U.S. antidrug assistance through Plan Colombia greatly bolstered the capacity of the Colombian state to combat DTOs and make long-term gains in citizen security. Although Plan Colombia exhibited  many flaws—including human rights violations and unresolved prob-  lems of violence and internal displacement—intense binational coop-  eration, intelligence sharing, and joint tactical operations provided a  decisive advantage against both DTOs and insurgent threats. Military  and law enforcement assistance was only part of the equation. Robust  economic assistance, averaging $200 million a year over the past five  years, has consolidated security gains in Colombia. Furthermore, this  aid facilitated the transformation of Colombia’s urban slums into resil-  ient communities and helped decrease unemployment from 15 percent  to 11 percent.  

1. In your own words, please state the author’s claim:

2. What warrants (evidence) does the author use to support that claim? (in your own words):

3. How do the warrants (evidence) the author uses support his or her claim?
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Finally, the Affirmative is crucial to shift away from a focus on military action. The current policy fails, significantly degrades average people’s lives and must be changed

Gautreau, School of International Development and Global Studies, University of Ottawa, 2012
(Ginette Léa, To Rid the World of the Drug Scourge: A Human Security Perspective on the War on Drugs in Colombia and Mexico, Paterson Review of International Affairs (2012) 12: 61–83, http://diplomatonline.com/mag/pdf/Gautreau_-Human_Security_and_War_on_Drugs.pdf)

Like corruption, drug trafficking permeates national borders and   impacts Colombia and Mexico’s relations with other countries. As Seccombe   (1997, 292–93) argues, in addition to the harm done by conflict, U.S. anti-drug   policies can have international ramifications through impacts on economic,   political, and strategic affairs. For instance, Roderic Ai Camp (2010) and   Carpenter (2003) discuss the formidable challenge of reconciling U.S.   demands with Mexican interests in the War on Drugs due to the complex and   tense history between the two countries. The authors note that this history,   distinguished by the supremacy of U.S. interests over Mexican interests,   results in mistrust and animosity between the Mexican and U.S. militaries,   and that many Mexicans perceive the War on Drugs to be an American   war against drug consumption being fought in Mexico with Mexican   resources and against the Mexican people. The same can be argued about   Colombians (ibid., 22). In effect, the War on Drugs also has severe domestic   policy implications by eroding state funds and shifting focus away from social services and programs, including rural development policies, toward   increased militarization of the country. This constitutes one of the main   paradoxes of current anti-drug policies: they demand sacrifices to the human   component, including human rights, when these problems are at the root of   the drug war. The human security approach, on the other hand, complements   national security policies with social policies by taking into account the   human component of the drug war. 

The War on Drugs is compromising economic security through its crop   eradication campaigns, high security costs, and underfunded alternative   development programs. In addition, corruption, national and international   political tensions, and the neglect of larger social and political conditions   are eroding political security in both Colombia and Mexico. It is crucial for   the governments of both countries to collaborate with the United States to   address their weaknesses by strengthening institutions and re-evaluating the   alternative development component of their drug policies. In doing so, they   could better target deeper issues that allow the drug trade to succeed within their borders. 

1. . In your own words, please state the author’s claim:
2.  What warrants (evidence) does the author use to support that claim? (in your own words):
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Unit 1- Lesson 5 : Round-Robin Debates

Resolved:  “Mexican government should increase funding for development assistance.”

	
	Claim A
	Claim B

	Round 1
	
	

	Round 2
	
	

	Round 3
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Round Robin Debate 1

Student 1: Claim A

Student 2: Claim B

Student 3: Judge

	
	                               Round 1
	                                Round 2

	
	Warrants
	Counterarguments and/or Responses
	Warrants
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	Claim A:

	
	
	
	

	Claim B:

	
	
	
	


	Judge Tally

	
	1 Point for Evidence-Based Warrants
	2 Points for Responding to Arguments Using Evidence
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Round Robin Debate 3

Student 1: Claim B

Student 2: Judge

Student 3: Claim A
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	Warrants
	Counterarguments and/or Responses
	Warrants
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	Judge Tally

	
	1 Point for Evidence-Based Warrants
	2 Points for Responding to Arguments Using Evidence
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	Student A
	
	
	

	Student B
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Name: ____________________________
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Identifying Evidence in a Text  (Assessment)

1) Identify the main claim and 3 warrants in the space below. 

a) Main Claim:

b) 2 pieces of evidence from the text that serve as warrants:

	Text Based Warrant 1
	

	Text Based Warrant 2
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Reflection

Answer one question from each prompt.

Bloom’s Remembering: What did I do? 

Bloom’s Understanding: What was important about what I did? Did I meet my goals? 
Bloom’s Application: When did I do this before? Where could I use this again?

Bloom’s Analysis: Do I see any patterns or relationships in what I did?

  Bloom’s Evaluation: How well did I do? What worked? What do I need to improve?

Bloom’s Creation: What should I do next? What’s my plan / design?

  [image: image2.png]Bloom’s Taxonomy
(Revised)

Based on an APA adaptation of Anderson, L.W. & Krathwohl, D.R. (Eds.) (2001)
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Weekly Reflection Questions based on Bloom’s Taxonomy

1. Bloom’s Remembering: 

· What were the assignments? 

· When were they due?

· •
Did I get them turned in on time?

2. Bloom’s Understanding:

· Do I understand the parts of each assignment and how they connect? 

· Did my response completely cover all parts of each assignment? 

· Do I see where this fits in with what we are studying?  

3. Bloom’s Application:

· How was this assignment similar to other assignments? (in this course or others). 

· Do I see connections in either content, product or process? 

· Are there ways to adapt it to other assignments? 

· Where could I use this (content, product or process) in my life? 

4. Bloom’s Analysis:

· Were the strategies, skills and procedures I used effective for this assignment?

· Do I see any patterns in how I approached my work - such as following an outline, keeping to deadlines?

· What were the results of the approach I used - was it efficient, or could I have eliminated or reorganized steps?

5. Bloom’s Evaluation:

· What are we learning and is it important? 

· Did I do an effective job of communicating my learning to others?

· •
What have I learned about my strengths and my areas in need of improvement? 

· How am I progressing as a learner? 

6. Bloom’s Creation:
· How can I best use my strengths to improve?

· •
What steps should I take or resources should I use to meet my challenges? 

· What suggestions do I have for my teacher or my peers to improve our learning environment? 

· How can I adapt this content or skill to make a difference in my life? 



Unit 1: Mexico


Lesson 6: Analyzing an Author’s Argument

	EBA Skill
	EBA Skill 1 – Making a Basic Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Use text-marking strategies & identify an author’s argument 

(Skills 1-d & 1-e)

	Content Objective
	Analyze author’s claims and warrants in text.

	Language Objective
	Read the affirmative case.  Defend your position verbally and in writing.

	EBA Activity
	Identify evidence in a text

	Claims/Warrants
	Claims:  Mexico should increase funding for development assistance.

	Pre-Work
	In lesson 5, students had a homework assignment where they identified claims and warrants. During the quiz, teacher will check these for grading and to see what we need to go over today. 

	Procedure
	Do Now: Quiz #1 : will assess what you learned last week!

Using the documents analyzed so far, answer the following questions:

(1) What is the author’s claim in contention 1 (inherency)?

(2) What is the author’s claim in contention 2 (harms)?

(3) What is the author’s claim in contention 3 (plan)?

(4) What is the author’s claim in contention 4 (solvency)?

Mini-Lesson:  Model text marking and annotating strategies by reading a document together as a class.  Students will read and mark along with you, marking and annotating the text in these ways:

Before reading:

1. Number the paragraphs.

2. Read the title and respond to it.

During reading:

1. Circle unfamiliar words

2. Box people, places and times that are important

3. Underline evidence

4. Ask questions and/or respond to text in margins
After reading:

1. Look up circle words.  Clarify in margins.

2. Double underline author’s claim.
Independent Practice:

Students will review their Mexico Rural Development Affirmative packets, annotating and marking text on pp. 3-11.  

	Assessment
	Check homework to see if students could identify claims and warrants for each contention (Skill 1-d)

	Text
	Mexico Rural Development Affirmative

	Homework
	Answer questions 1-3 for each page of packet.


Unit 1- Lesson 6:  Marking & Annotating Informational Texts 

Before Reading

· Number the paragraphs 

· Read the title and respond to it with a question, prediction, or connection 

· Examine the visuals and respond to them with a question or prediction. 

During Reading 

[image: image3.jpg]Mark in the text:
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•
Who (people/organizations/characters) – box 

•
When (context/setting) - box

•
Where (context/setting) - box

•
Important evidence (facts, statistics, etc.) - underline
Write in the margins or in your notes:

· Clarify terms or phrases that are unclear 

· Ask questions 
· Respond to the text (with predictions, connections, reactions, etc.) 

· Draw pictures or symbols that help you visualize what is happening 

· Analyze the author’s style and structures 

After Reading & Re-Reading 

· Write definitions for circled words, use context clues to determine meaning and look up any words you can’t understand from context in a dictionary. 

· Add to annotations/RT chart, reread annotations and marks ( write a summary of the author’s argument and key evidence

· Double underline the author’s claim/argument, if it is directly stated in the text

Unit 1: Lesson 6

Quiz #1

Rural Development 1AC 

Contention 1 is The Current Situation

The war on drug cartels in Mexico has been a failure – development assistance is crucial to shift away from an ineffective focus only on military action

Wainer, immigration policy analyst for Bread for the World Institute, 11

(Andrew, Development and Migration In Rural Mexico, Bread For The World Institute, Briefing Paper, Number 11, http://www.bread.org/institute/papers/briefing-paper-11.pdf)

To date, Mérida has been almost exclusively focused on providing equipment and training for Mexico’s security agencies. About 59  percent of the funds go to Mexican law enforcement, while 41 percent  has been targeted to the military.  4  President Obama has echoed his predecessor’s support for the initiative. But in 2009 the Obama administration revised the program  “pillars” and added one focused on building “strong and resilient  communities.” This pillar calls for addressing socio-economic challenges and providing alternatives for youth. 

Calderón’s drug war led to the killing and capture of many of the  cartels’ leaders, but there is no sign that the drug trafficking organizations are ready to surrender. In describing Calderon’s offensive,  a U.S. Government Accountability Office report stated that it “does  not appear to have significantly reduced drug trafficking in Mexico.”  6

Analysts have found that the initiative is insufficient to meet the  challenges posed by the cartels because it does not address the longterm problems that feed the drug trade: poverty and inequality. The  Obama administration’s expansion of the initiative to include some  attention to poverty is a positive change, but to secure long-term impact, poverty relief and job creation for youth will need to become a  core component of the initiative. 

1. 
In your own words, please state the author’s claim:


2. 
Which warrants support that claim?


______________________________________________________________________________________

3.
In your own words, explain how the warrants support the claim:



Unit 1: Mexico


Lesson 7: Analyzing an Author’s Argument

	EBA Skill
	EBA Skill 1 – Making a Basic Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Use text-marking strategies & identify an author’s argument. (Skills 1-d & 1-e)

	Content Objective
	Analyze affirmative side of debate over U.S. trade with Mexico

	Language Objective
	Read, write about, and discuss texts.  Defend point of view with textual evidence.  

	EBA Activity
	4 Corners with textual evidence

	Claims/Warrants
	Claims:

· U.S. should increase trade with Mexico

· The war on drug cartels in Mexico has been a failure. Development assistance is crucial to shift away from an ineffective focus only on military action.

· Drug-related violence in Mexico is increasing and structural factors are to blame.

· The root of current drug violence in Mexico is lack of economic opportunity for rural farmers.

· The violence spawned by drug trafficking and the military response of the government has several bad effects, including human rights abuses.

· Left unchecked, the drug war in Mexico will undermine regional stability and further spread violence.

	Pre-Work
	Students have annotated and highlighted all of Mexico Rural Development Affirmative argument .

	Procedure
	Do Now: Using the texts already examined, answer these questions:

1. How will development assistance in Mexico decrease violence due to drug trafficking?

2. What are the “structural factors” in Mexico that cause drug related violence?

3. What are some of the consequences of drug trafficking and the government’s military response to drug trafficking in Mexico?
Please cite your evidence in your answers!

Mini-Lesson: Play 4 Corners with Textual Evidence.  Use the claims listed above.  However, assign each student to one of the four corners, so that students are equally distributed.  Explain to the students that, in preparation for our first debate tournament, students will start practicing the skill of arguing both sides of an argument.  Everyone will have a chance to argue the affirmative, because groups will rotate after each claim.  Students should bring their packets with them.  In each corner, assign a note taker to write arguments on the large note paper that is posted there. Note taker will give the claim, and three arguments either for or against the claim.

Independent Practice:  Students will return to their seats and write for 10 minutes, using the following prompt:  “Using your affirmative packet, explain how development assistance will reduce violence in Mexico due to drug trafficking.”

	Assessment
	Exit Ticket:  Students will complete the “claim and warrant” worksheet. (Formative assessment skill 1-d and 1-e).

	Text
	Mexico Rural Development Affirmative

	Homework
	Complete affirmative packet questions if students did not do so.








Name:_______________________________ 

Unit 1-Lesson 7: Four Corners with textual evidence

	Claim
	Text (with page or line)
	Analysis

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	
	

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	
	

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	
	

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	
	

	Strongly       Agree        Disagree         Strongly 

Agree                                                      Disagree
	
	


“I _________________ with the claim

______________________________________________________________________.

My warrant for this stance is from ________________________________, which states

______________________________________________________________________. 

This supports my stance because 

_____________________________________________________________________.”



Unit 1: Mexico


Lesson 8: Analyzing an Author’s Argument

	EBA Skill
	EBA Skill 1 – Making a Basic Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Identify the necessary components of a basic argument (Skill 1-a)

	Content Objective
	Students will learn more about current reform efforts in Mexico: educational reform, and monopoly reform.

	Language Objective
	Read for information using multiple strategies (skim and scan.)

	EBA Activity
	Evidence Scavenger Hunt (modified)

	Claims/Warrants
	Claims:

· A successful cross-party pact has broken congressional gridlock in Mexico, and has made constitutional reform possible.

· Two big reforms are needed in order for Mexico to be economically successful.

· One of the parties in President Pena’s pact opposes reform.

· The pact is worth preserving.

· President Pena should offer the other members of the pact bolder political reform in exchange for their support for energy liberalization.

· Mexico has a democratic form of government.

	Pre-Work
	None

	Procedure
	Do Now:  Distribute article, “Choose Pemex over the pact” to each student.  Students will take the first 10 minutes of class to read it and mark it using the “Marking and Annotating Text” guidelines, (displayed on in-focus projector) . Hand out “close read” questions to guide annotation.

Mini-Lesson: Play “Evidence Scaventer Hunt.”  Use claims listed above to play game.  Each team of two will need a scorekeeper: Every team that correctly answers that statement will receive 1 point and the first group to answer in each round will receive 2 points. The best analysis will receive 3 points.  Teacher will need to be actively walking from team to team during this exercise.
Independent Practice: Students will answer “Pemex over the pact”  “in your opinion questions.

	Assessment/Reflection
	Exit Ticket: Leave post-it “sticky” on Parking Lot poster at door exit.  Put your name on it.  Write a question that you now have about the Mexican government and their pact. 

	Text
	“Choose Pemex over the pact” July 13, 2013, The Economist

	Homework
	Answer  “In your opinion” questions for “Pemex over the pact.”


Unit 1: Lesson 8 Evidence Scavenger Hunt
Students will race in pairs to both find textual evidence and to explain how the text SUPPORTS OR DISPROVES the claim.  Every team that correctly answers that statement will receive 1 point and the first group to answer in each round will receive 2 points. The best analysis will receive 3 points.

	Claim
	Warrant

	
	“QUOTE”- page/line number
	Analysis – How does the quote support  or disprove the claim

	Example:

The Pact for Mexico will help Mexico to be more economically successful.

SUPPORT        DISPROVE
	EXAMPLE:

“a model of political compromise” paragraph 1


	EXAMPLE:

The Pact for Mexico has helped resident Pena to pass many laws through Congress that will “weaken the power of entrenched interests in education, telecoms, and television.”



	Pemex, the state-owned oil and gas monopoly, is bad for the Mexican economy.

SUPPORT        DISPROVE


	
	

	Claim
	Warrant

	
	“QUOTE”- page/line number
	Analysis – How does the quote support  or disprove the claim

	One of the parties in Mr. Pena’s pact is against breaking up the monopoly.

SUPPORT        DISPROVE
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Close Read Questions for “Choose Pemex over the pact”

1. What does the author means when he says, “Mexico appears to have found the medicine for political gridlock?”
2. What is the “Pact for Mexico?”

3. What does the author mean by “reforms?”

4. What are the two big reforms that are needed for Mexico’s economic success?

5. What is the pact worth trying to preserve?

6. Who is against the pact and reform?

7. How could the pact become an obstacle to reform?

Unit 1: Lesson 8

Reforms in Mexico
Choose Pemex over the pact

A successful cross-party pact has broken congressional gridlock. It must not become an obstacle to reform

Jul 13th 2013 |From the print edition of The Economist
PLENTY of Americans must have cast a jealous eye south of the border this year and noticed that Mexico appears to have found the medicine for political gridlock. It is a cross-party alliance called the Pact for Mexico, and in the seven months since President Enrique Peña Nieto took office it has been a model of political compromise. It has made possible reforms aimed at weakening the power of entrenched interests in education, telecoms and television that Mexico has needed for decades. It has survived the violent run-up to local elections in almost half the country on July 7th, in which many candidates were intimidated and some were murdered (see article).

Now Mr Peña may be faced with a hard choice—between the pact and reform of Mexico’s energy business. If it comes to that, he should ditch the pact.

Pemex, the sickly, state-owned oil and gas monopoly, is cocooned in a nationalist mythology. Since the expropriation of the foreign oil companies operating in Mexico in 1938, national ownership and management of energy reserves has been promoted as a central pillar of anti-gringo sovereignty. Pemex’s monopoly is enshrined in the constitution, and any attempt to break it up causes outrage. Given the mixed record of market reforms in Mexico—not least the sale of the public phone monopoly to Carlos Slim—scepticism is understandable. But even Cuba now has a more open energy market than Mexico.

Two big reforms are needed. An amendment to the constitution to allow private exploration and drilling in oil and gas fields would bring in foreign investment. At the same time, the value-added-tax base should be broadened, to allow the government to stop milking Pemex. The national cash-cow currently contributes about a third of the government’s income, leaving little to invest. Pemex’s poverty, and the absence of foreign investment, have prevented Mexico from unlocking its vast deep-water potential, as Brazil has done. If implemented properly, energy reform could add more than one percentage point to Mexico’s annual GDP growth.

But some of the parties in Mr Peña’s pact oppose the idea of reform. The leftist Party of the Democratic Revolution (PRD) has taken an over-my-dead-body approach to any threat to Pemex’s monopoly. The PRD’s erstwhile presidential candidate, Andrés Manuel López Obrador, has abandoned the party and is preparing to take his populist battle against energy reform to the streets. Even parts of Mr Peña’s own Institutional Revolutionary Party (PRI) are nervous about change. After all, it created the monster in the first place.

The pact is certainly worth trying to preserve. In a country scarred by violence and with a rabble-rouser in the wings, it remains a shining example of political civility. And getting cross-party consensus on energy reform will improve the chance that it is properly done. So Mr Peña should offer the other members of the pact bolder political reform in exchange for their support for energy liberalisation. Allegations of voter-intimidation and other shenanigans in the PRI’s regional strongholds in this week’s elections smacked of the practices that kept the party in power for most of the 20th century.

A means to an end

However, if he cannot bring the other members of the pact with him, the president should push ahead with reform regardless. The PRI has enough votes with the conservative National Action Party and some fringe supporters in Congress to pass the required constitutional reform, even without the PRD on board. For the first seven months of Mr Peña’s presidency, the pact has been a way to bring about vital reforms. It must not be allowed to become an obstacle to them.

From the print edition: Leaders


Unit 1: Mexico


Lesson 9: Analyzing an Author’s Argument

	EBA Skill
	EBA Skill 1 – Making a Basic Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Construct a basic argument. Justify why argument is significant.(Skill 1-b)



	Content Objective
	Debate the pros and cons of President Pena’s “Pacto por Mexico.”

	Language Objective
	Defend your claim.

	EBA Activity
	Table Debates

	Claims/Warrants
	Claims:

· President Pena’s Pacto por Mexico has been good for Mexico and should be preserved.

	Pre-Work
	None

	Procedure
	Do Now: Students will spend 10 minutes reading the article. After that, we will answer all “parking lot” questions from yesterday. (5 minutes)

Mini-Lesson: Table Debates using textual evidence from the article.

Independent Practice: 10 minute writing prompt. (See exit ticket.)

	Assessment
	Exit Ticket: Defend the claim:  “The Pacto por Mexico should be preserved.” Use the 10 minute quick write graphic organizer. (Skill 1-b)

	Text
	The Economist explains:  Why might Mexico’s president want to lose an election? July 9, 2013, The Economist

	Homework
	None


Unit 1: Lesson 9

Sponsored by

The Economist explains

Why might Mexico’s president want to lose an election?

Jul 9th 2013, 23:50 by T.W.

MEXICANS went to the polls in almost half the country’s states on July 7th for a round of local elections. All eyes were on Baja California, the only state to be electing a new governor. In a close race, President Enrique Peña Nieto’s Institutional Revolutionary Party (PRI) looked to be in with a chance of snatching control of the state from the National Action Party (PAN), which has held it for 24 years. Preliminary results suggest that in the end the PAN managed to cling on to power. So why might Mr Peña be breathing a sigh of relief that his PRI candidate lost the race?

When his presidency began on December 1st, Mr Peña unveiled the “Pacto por Mexico”, an agreement between the three main parties to pass a broad package of reforms for which the country had been crying out for years. The effect of the Pacto has been dramatic: in contrast to the legislative logjam seen during much of the past decade, Mr Peña’s government has pushed through a slew of important new laws. The past six months have seen an education reform, an anti-monopolies law to attack the fiefs of Carlos Slim and Televisa, and a legal reform to free up the courts. Many more are planned.

Yet the Pacto is at risk. Some members of the two main opposition parties, the conservative PAN and the left-wing Party of the Democratic Revolution (PRD), are beginning to wonder if it’s such a good idea to vote for all the president’s initiatives. Though the Pacto contains policies that all parties broadly agree on, its success is making the president and the PRI rather popular. Meanwhile, internal rivalries are tearing the PAN apart, and the PRD is facing a crisis after Andrés Manuel López Obrador, its presidential candidate last year, announced that he would establish a new, rival left-wing party. As the July 7th elections approached, some members of the opposition began to argue that, if the results were bad, they should withdraw from the Pacto, and pursue a more obstructive line against the president.

Mr Peña might therefore be relieved that preliminary results suggest that his party’s candidate lost the battle of Baja California. Winning a single state, and in return risking the Pacto, could have been quite a Pyrrhic victory. That’s not to say that the Pacto is safe. For one thing, a recount under way in Baja California may yet change the result. Secondly, with the elections out of the way the government is about to pursue its most controversial reforms yet, to allow more private investment in the energy sector and to raise taxes. With Mr López Obrador preparing street demonstrations against these initiatives, it will be more tempting than ever for the main leftist opposition party to bail out of the Pacto. Although the battle of Baja California appears to have been successfully fought and lost, Mexico’s president faces a long, politically heated summer.








Name:_____________________________


Unit 1: Lesson 9 

10 minute Quick Write  (Exit Slip)

CLAIM-DATA-WARRANT:
Beginning Debate Techniques

1.
CLAIM: Make a statement that can be argued.

2.
DATA: Support the statement using information from a CREDIBLE SOURCE.

 3.
WARRANT: Link the information you just presented to the point you are making.

Claim: ______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Data (Evidence): 

According_to…

Warrant (Reasoning):

This indicates that…



Unit 1: Mexico


Lesson 10: Analyzing Education Reform in Mexico

	EBA Skill
	EBA Skill 1 – Making a Basic Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Identify the necessary components of a basic argument (Skill 1-a)

	Content Objective
	Students will analyze the pros and cons of education reform in Mexico.

	Language Objective
	Read the articles.  Write a claim.  Defend your claim with evidence from the text.

	EBA Activity
	Round Robin Debates: Tournament Week 2

	Claims/Warrants
	Claims:

· Education reform is necessary in Mexico.

· Parent involvement in the school increases success for students (in Mexico and in the U.S.)

	Pre-Work
	None

	Procedure
	Do Now: Students will work in pairs.  One student will read the first article.  The second students will read the second article.  After ten minutes, students will share out with the other person the main idea, the claim, and three warrants from their article. Each student will fill out the graphic organizer for each article.  (two-sided graphic organizer today!)

Mini-Lesson:  Students will now get into Round Robin teams of three.

Using the “A” “B” and “Judge” cards, students will argue 3 rounds of the first claim, and three rounds of the second claim.  One student will be scorekeeper.  The winner of that team will go on to the class final round.

	Assessment
	Exit Ticket: 10 minute writing prompt: Use 10 minute quick write organizer to identify the claim and warrants for your article.

	Texts
	· The Economist explains:  Why are Mexico’s teachers wielding axes? April 28, 2013, The Economist
· Education in Mexico: Schooling the Whole Family

	Homework
	None


Unit 1: Lesson 10

The Economist explains

Why are Mexico’s teachers wielding axes?

Apr 28th 2013, 23:50 by T.W.

TEACHERS’ strikes normally involve nothing more extreme than an orderly march and some well-punctuated placards. In Mexico they are more serious affairs. In recent days teachers have gone berserk in the south-western state of Guerrero, setting fires and attacking the offices of political parties with home-made weapons. What made them swap their board-rubbers for baseball bats?

The protests come as Mexico’s new government tries to push through a big education reform. It makes what, in most countries, would be considered fairly modest proposals: that teachers should no longer be allowed to sell their jobs or pass them on to their children, for instance. But Mexico’s teachers have the largest union in Latin America, and one of its most boisterous. Enrique Peña Nieto, who became Mexico’s president on December 1st, passed a law opening the way to education reform in February, but until implementing legislation is passed it doesn’t count for much. Even then, making sure the law is obeyed will be difficult.

Many thought that the government had struck a mortal blow against troublesome teachers on February 26th, when the union’s leader, Elba Esther Gordillo, whose glare turns politicians into timid schoolboys, was arrested on charges of embezzlement and money laundering. Prosecutors say she stole more than $2 billion pesos ($159m) of union funds to spend on clothes, property and cosmetic surgery. She denies this. With Ms Gordillo in jail awaiting trial, Mr Peña might have thought that implementing the 

Unit 1: Lesson 10

education reform would be easy.

So far it hasn’t worked out that way. Ms Gordillo’s absence has created a power vacuum, into which has stepped a group of dissident teachers, unaffiliated to the union. What’s more, in some areas these teachers have linked up with local bands of unofficial “community police”, who have begun patrolling Guerrero’s badlands with bandanas and blunderbusses, keeping order (or, some say, disrupting it) in a part of Mexico where the authorities’ grip is weak. For the new government, the uprising is bad news. For Mexico’s children, already lumbered with the least effective schools in the OECD, it is worse still.

Unit 1: Lesson 10

Education in Mexico

Schooling the whole family

Teaching is improving, but slowly. Getting parents involved could speed things up

May 12th 2011 | PUEBLA |From the print edition
WITHIN the bright-blue and green walls of Emilio Carranza, a three-classroom primary school in a rural part of the state of Puebla, a lesson is engrossed in a book of “Ecological Experiments and Facts”. Hands shoot up with enthusiasm, undimmed even by a drill of singing the lengthy national and state anthems in the baking school yard. The school is an example of how Mexico has been using parents to help improve its education—long overdue in a country where high spending has failed to produce results to match.

By Latin American standards, Mexico’s schools are rather good. According to the PISA survey, an international test of 15-year-olds in reading, maths and science, Mexico has the region’s second-best educated children, after Chile. In maths it is improving faster than anywhere else in the 65-country study. The OECD says Mexico is “well on track” to meet maths and reading targets next year that Felipe Calderón set in 2007, near the start of his presidency.

Yet Mexico should be doing far better. Within the OECD, its education system ranks dead last. Whereas over a third of students in Singapore meet PISA’s second-to-top maths grade, in Mexico less than 1% do. In maths it matches Thailand, a much poorer country. In science it is on a par with Jordan, poorer still. Although enrolment improved from 52% of 15-year-olds in 2000 to 66% in 2009, Brazil jumped from 53% to 80% in the same period.

Money is not the problem: education accounts for 22% of public non-capital spending, the highest share in the OECD (though well below the group’s average in dollars per pupil). But 80% of non-capital education spending goes to teachers’ salaries, well above the 64% OECD average. And many of Mexico’s teachers are imaginary or dead. In 2008 an audit of one funding programme found irregularities in the records of 90,000 of its recipients. A teacher in Chihuahua was receiving 700,000 pesos (then $66,000) per month.

This mischief is tolerated thanks to Mexico’s mighty teachers’ union, which with 1.2m members is Latin America’s biggest. Wielding those votes, its president, “La Maestra” (“The Teacher”), Elba Esther Gordillo, turns politicians into timid schoolboys. Mr Calderón’s close victory in 2006 came with her support. His education reforms of 2008, which included competency tests for teachers, were watered down after strikes. Extraordinary perks remain: some teaching jobs are hereditary.

But the Emilio Carranza school’s freshly painted walls, new lavatory doors and flower-beds show a way forward. They were installed by parents under a project called “School Management Support” (AGE), in which the parents’ associations in some of Mexico’s poorest schools receive grants of roughly $6 per student per year. The amounts are tiny, but a World Bank study suggests the impact is big. The bank doubled the grant in one group of schools, to $12. It saw dropout rates fall by over 1.5 percentage points and students move ahead by about a year in reading and maths. The gains are similar to those generated by the “Opportunities” programme, which gives poor families about $100 a month (although “Opportunities” has other benefits, including improved health.)

The success of AGE, reckons Harry Patrinos, a World Bank economist, comes from mobilising parents. The budget meetings mean that “parents feel committed. They’re giving, not just receiving,” says Monserrat Guzmán Salamanca, the head teacher at Emilio Carranza. Parents have stepped in where the state cannot or will not help: on one classroom wall is a rota of 

fathers who guard the school day and night (a local nursery was recently robbed of everything from its Christmas tree to its bathroom soap). The budgeting process gives parents the opportunity and confidence to quiz teachers about their child’s progress. Parent pressure has also lowered teachers’ absenteeism.

Focusing on families could pay dividends. The main reason children drop out is not poor teaching but the need to work and, for girls, to marry, according to the Mexican Institute for Competitiveness (IMCO), a think-tank. Poor children would do better if their parents could help them more with their homework, it suggests. The OECD says that in Chile, the one Latin American country that outperforms Mexico, 24% of parents are educated to upper-secondary level, whereas in Mexico 16% are. After-school support, using mentoring and homework clubs, could also help.

Other initiatives are making it easier for parents to monitor schools’ performance. ENLACE, an online database, shows exam results for every school in the country, with sample questions and answers. It marks “a real milestone in public accountability,” says Andreas Schleicher, an OECD education guru. Phantom teachers are being tackled by Mexicanos Primero, an NGO, via an online campaign called “Where’s my teacher?”, in which students can report who is actually showing up.

Parents cannot solve all of Mexico’s problems. The system is still highly centralised: efforts to give states more autonomy in the 1990s only decentralised the bureaucracy, Mr Schleicher says. The growth of telesecundarias, secondary schools in rural areas where students learn by television broadcasts, threatens Mexico’s performance, thanks to their poor results. There is still no independent inspectorate. And teachers’ career structure means that the weakest, most remote schools often get the least-experienced teachers. Until politicians tackle these problems too, parents will have to push hard from below.

From the print edition: The Americas
Unit 1: Lesson 10

Round Robin Debate with textual evidence

CLAIM-DATA-WARRANT:


1.
CLAIM: Make a statement that can be argued.

2.
DATA (Evidence): Support the statement using information from a CREDIBLE SOURCE.

 3.
WARRANT (Reasoning): Link the information you just presented to the point you are making.

Claim: __________________________________________________________________________________________________________________________________________________________________________

Data:

According to…

1.______________________________________________________________________
2.______________________________________________________________________
3.______________________________________________________________________

Warrant:

This indicates that…

1.______________________________________________________________________
2.______________________________________________________________________
3.______________________________________________________________________

Unit 1: Lesson 10

Round-Robin Debates

	
	Claim A
	Claim B

	Round 1
	
	

	Round 2
	
	

	Round 3
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10 Minute Quick Write:  Education Reform in Mexico is necessary

CLAIM-DATA-WARRANT

1.
CLAIM: Make a statement that can be argued.

2.
DATA: (Evidence) Support the statement using information from a CREDIBLE SOURCE.
3.
WARRANT (Reasoning): Link the information you just presented to the point you are making.
Claim + Data+Warrant:  ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Unit 1: Mexico

Lesson 11:  Building A Strong Argument

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 3

	Skill Objective
	Identify and define the necessary components of a strong argument

	Content Objective
	Students will distinguish between the parts of an argument.  Students will also build community by arguing in support of a classmate’s claim.

	Language Objective
	Students will use details to support claims.

	EBA Activity
	Claim-Warrant Game

	Claims/Warrants
	Possible Claims:

· K-12 schools should ban junk food sales

· Medical testing on animals does more good than harm.

· The U.S. Govt. should continue to fund arts programs.

· Corporal punishment of children should be illegal.

· The U.S. should close its Guantanamo prison.

· Middle schools should have mandatory drug testing for participation in extracurricular activities.

· International food aid does more harm than good.

· Use of cell phones should be allowed  during school time.

· The U.S. should rely on alternative energy sources instead of fossil fuels.

· Television is a bad influence on children.

· All schools should provide students with music and art education.

	Pre-Work
	None

	Procedure
	Do Now: Quiz #2 on parts of an argument

Mini-Lesson: Teacher introduces the Claim-Warrant game.  Teacher begins by introducing the general theme to which every claim must relate, for example “What should we change in our school?”  The claims listed above, suggested middle school debate topics, might lead you to another general theme. The entire class then sits in a circle.  Each student is given an index card, on which he/she is to write a controversial statement related to the general theme.  Teacher refers to these as “claims.”  Student passes his/her claim to his /her neighbor on the left, who adds a “because” statement to the claim.  Teacher refers to this as the “warrant” and reminds students that a warrant is a reason a claim is true.  All students engage simultaneously: while person C is writing a warrant to support person B’s claim, person B is writing a warrant to support person A’s claim, and so on.  Teacher collects the cards to shuffle and redistribute them randomly. Then invite or call on a student to read aloud the claim and warrant on the paper they are holding.  Ask the class to critique the claim and warrant just shared.  Depending on their skill level and your purposes, they might be required to discuss one or more of the following: whether (a) the claim and warrant are actually a claim and a warrant; (b) the warrant supports the claim; (c) the warrant is strong or weak.

Independent Practice: After the first round, students begin to play a new round with a new set of index cards.  Teacher announces the general theme as “Mexico,” and students  write a claim, then pass their claim to the left.  Students then write warrants. Teacher shuffles and re-distributes cards.  Students read them aloud and class gives feedback.

	Assessment
	Exit Ticket:  On a third index card, students will write their name and a claim and warrant based on the general theme, “Mexico.”

	Text
	Mexico’s new president: Working through a reform agenda,

 April 6, 2013, The Economist

	Homework
	Read the article, “Mexico’s new president: Working through a reform agenda.” Use close read strategies.  Identify the main idea, and one claim and warrant for tomorrow’s discussion.


http://www.middleschooldebate.com/topics/topicresearch.htm

Unit 1-Lesson 11: Claim-Warrant Game

Mexico’s new president

Working through a reform agenda

Enrique Peña Nieto has set a furious pace. But he will be judged on implementation as well as on legislation

Apr 6th 2013 | MEXICO CITY |From the print edition
UNTIL recently a good place to catch forty winks amid the din of Mexico City was in one of the country’s somnolent legislative palaces. Cameras have often caught congressmen snoozing on the job, between games of Angry Birds on their taxpayer-funded iPads. But the past few months have seen Mexico’s legislators jolted awake. Enrique Peña Nieto, who became president on December 1st, has set a furious pace, pushing through reforms designed to correct some of his country’s long-standing structural weaknesses.

Out of government, Mr Peña’s Institutional Revolutionary Party (PRI), which ran Mexico for seven uninterrupted decades until 2000, had acted as an obstacle to reform rather than an instigator. Before last July’s presidential election the party did its best to block the proposals of Felipe Calderón (who in any case proved to be inept at constructing consensus). After Mr Peña’s victory this changed, with the passage of a labour reform that the PRI had previously blocked. An education law in February claws back control of teachers’ hiring and firing, previously the preserve of the teachers’ union. The new president sent a powerful signal to dissenters when the union’s leader, Elba Esther Gordillo, once a leader of the PRI, was arrested on charges of embezzling more than $150m of union funds (an allegation she denies).

Next came a shake-up of telecoms and television, passed by the lower house in March and expected to be passed by the Senate soon. Telecoms are dominated by Carlos Slim’s América Móvil, with 80% of landlines and 70% of mobile-phone and broadband connections. In television, Televisa has about 70% of free-to-air viewers and half of pay-TV subscribers.

Mr Peña proposes a new regulator with powers to implement asymmetric regulation (for instance, making Mr Slim pay higher interconnection fees than his tiny rivals) and to force dominant companies to divest. Two new free-to-air television channels are planned, with Televisa and its sole competitor, TV Azteca, barred from the auction. New rules could force Televisa to sell its popular content to rivals and to carry competitors’ signals. Rules restricting foreign investment would be relaxed.

América Móvil and Televisa’s share prices dropped on the news. But many fear that they may turn the proposed changes to their advantage. Each has been angling for a slice of the other’s market. Televisa, which already offers broadband through its television cables, last year bought half of Iusacell, a small mobile-phone operator. Mr Slim, who sells pay-TV in much of Latin America, has been edging into Mexican television through a marketing alliance with Dish, an

upstart satellite provider. On March 22nd América Móvil said it had acquired the rights to broadcast the 2014 and 2016 winter and summer Olympics in Latin America (except in Brazil, which is hosting the summer games).

The proposal amounts to “a very good reform on paper”, says Agustín Díaz-Pinés, a telecoms expert at the OECD, a Paris-based rich-country think-tank. Last year the OECD published a report which sharply criticised Mexico’s “dysfunctional” telecoms—the cause, it said, of a welfare loss equivalent to 1.8% of GDP per year. Many of the OECD’s recommendations are in the reform. But Mr Díaz-Pinés warns that effective implementation will be vital. Regulators have hitherto been bossed around by the firms they were meant to keep in line.

A legal reform enacted on April 2nd ought to help. The new law modifies the amparo, a type of legal injunction introduced in the 19th century to protect citizens’ constitutional rights, which in recent years has been exploited by companies to frustrate regulators. Under new rules, concessionaires in industries including telecoms, mining and public transport will not be allowed to launch such injunctions.

Behind these reforms lies a “Pact for Mexico” struck between the PRI and the two main opposition parties in December. The Pact unites Mexico’s political parties against the unelected interests that have long defied them. As he signed the Pact on behalf of the left-wing Party of the Democratic Revolution (PRD), Jesús Zambrano declared that politicians were “outraged that de facto powers of all kinds have time and again broken governments of one party or another.”

The pact will come under strain in July, when there are local elections in 14 of Mexico’s 31 states, and a race for governor in Baja California. A poor showing for the opposition might prompt a more obstructive approach.

A bigger test of the Pact will come after the elections, when Mr Peña is due to publish his next proposal, a combined fiscal and energy reform designed to realise the enormous potential of Mexico’s oil and gas reserves. The country does not make the most of these: half its oil is in deep waters, of which Pemex, the state-owned oil and gas monopoly, has little experience. The state’s milking of Pemex’s profits has left it unable to invest in the necessary technology. To wean itself off oil revenue the government will have to raise taxes, probably applying value-added tax to food and medicine. The PRI changed its party constitution last month to allow this. But polls show overwhelming opposition to taxing those essentials.

How ambitious on energy?

It is not clear how ambitious Mr Peña plans to be. The most timid reform would merely give Pemex the sort of independence enjoyed by the central bank. A next step would be to turn it into a state-owned company capable of entering alliances with private firms, along the lines of Saudi Aramco. Even this will require a constitutional amendment. More radical still would be fully to open Mexico’s energy market to competition. This seems to be off the table for now: MrPeña has said that he will not privatise Pemex.  Even modest reforms are likely to provoke

opposition, including within the PRI (whose senators include the leader of the oil workers’ union).

Another test is security. Mr Peña has helped to shift attention to Mexico’s perky economy rather than its gruesome violence. Barack Obama will get an earful of good news when he visits Mexico next month. The murder rate is about a quarter lower than at its peak in the summer of 2011; in February it registered a three-year low. But killings remain nearly twice as common as six years ago; extortion and kidnapping are an everyday menace.

Here Mr Peña seems at his weakest. He wants to reduce crime by creating more jobs, a worthy but long-term aim. A much-discussed plan to consolidate a ragbag of municipal police forces into their state counterparts may finally go ahead, now that the PRI controls the presidency as well as most of the states.

Explore our interactive map of Mexico’s drug traffic routes, “cartel” areas and crime-related homicides

Mr Peña’s proposal for a new “gendarmerie” of former soldiers, to control lawless bits of countryside, has come under criticism. It is unclear where the gendarmes’ responsibility would begin and where that of the existing Federal Police would end; nor is it obvious where the gendarmerie’s budget would come from. The force is expected to make its uncertain entrance towards the end of the year. But if he comes up with a clearer plan to reduce violence, and achieves an energy reform worthy of the name, Mr Peña will have had an impressive first year.

From the print edition: The Americas
Unit 1: Mexico

Lesson 11: Quiz #2

Parts of an Argument

Unit 1: Mexico

Lesson 12: Reform in Mexico

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Identify and define the necessary components of a strong argument. (Skill 2-a)

	Content Objective
	Analyze a non-fiction text, identifying main idea, claims, and warrants.

	Language Objective
	Use textual evidence to support claims.

	EBA Activity
	Identifying Evidence in a Text

	Claims/Warrants
	Claims:

· Implementation is more important than legislation.

	Pre-Work
	None

	Procedure
	Do Now: Students will spend 10 minutes reviewing the article   which they read last night.  Teacher will walk around the room and give grades for identifying main idea, one claim, and one warrant.  

Mini-Lesson: Review the activity, “identifying Evidence in a Text.”  Remind students that this activity helps to see how authors construct arguments in texts.  Note that the “argument” does not necessarily need to be controversial.  We will still benefit from identifying the various reasons that this statement is true.  Have students break into groups of three.  Give them 3-5 minutes to identify the main idea of the article.  Then have them spend 10-15 minutes finding three pieces of evidence that supports its main argument.

Independent Practice:  Spend the remaining amount of time working individually.  See who can come up with the strongest evidence and most evidence to support the claim.  Be prepared to explain the links between each piece of evidence and overall argument for tomorrow’s mini-debates.



	Assessment
	Exit Ticket: Use exit ticket organizer:  Identify the main idea, and three strong pieces of evidence that support this main idea.

	Text
	“Mexico’s new president: Working through a reform agenda” April 6, 2013, The Economist

	Homework
	Continue to annotate the article for tomorrow’s mini-debate.




Unit 1: Mexico


Lesson 13: Implementation is more important than legislation

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Identify and define the necessary components of a strong argument (Skill 2-a)

	Content Objective
	Students will debate the important of implementation of a law vs. legislation of the law.

	Language Objective
	Use details from the text to support your claim.

	EBA Activity
	Choosing the Best Warrant Mini-debates

	Claims/Warrants
	Claims:

· President’s presidency has been very successful thus far due to 

his agenda for reform.

Warrants:

· Passing reform laws is the most important component of President Pena’s plan

· Implementing reform laws is the most important component of President Pena’s plan

· Reducing crime by creating more jobs is the most important component of President Pena’s plan

	Pre-Work
	None

	Procedure
	Do Now: Students will be handed one of three warrants worksheets, and asked to find as many supporting pieces of evidence from the text as they can (10 minutes)

Mini-Lesson: Divide class into groups of 3, so that there is a “warrant A,” “warrant B,” and a “warrant C” in each group. Tell the students that each person will stand up and deliver a 30 second speech to the other two group members about why their warrant is better than the others.  Tell the students that they will also have a follow-up round for rebuttals.  To win the mini-debate, students will have to compare the different justifications for the original claim and generate reasons for why their warrant is better than the others.  Set the timer for 30 seconds, and ask the speaker for warrant A to stand.  This process repeats for the second and third warrant.  Follow up with a rebuttal round.  After the two rounds, students should share out as a group.  Could they tell who won?  How could they tell?

Independent Practice: Reflection and Formative Assessment

	Assessment
	Reflection and Formative Assessment: (Quickwrite) Who made the strongest arguments in your group?  How would you describe a “strong argument?”  How will you use this information in future debates?  (3 paragraphs)

	Text
	“Mexico’s new president: Working through a reform agenda” April 6, 2013, The Economist

	Homework
	Review Mexico Rural Development Affirmative for tomorrow.


Unit 1: Lesson 13

Choosing the Best Warrant Mini-Debates

Claim: President Pena’s presidency in Mexico has been very successful 

because…

Warrant A

· President Pena is able to decrease violence in Mexico by creating more jobs.

Text evidence 1:

Text evidence 2:

Text evidence 3:

Unit 1: Lesson 13

Choosing the Best Warrant Mini-Debates

Claim: President Pena’s presidency in Mexico has been very successful 

because

Warrant B

· President Pena is able to Implement (carry out) all of the new laws he has passed.

Text evidence 1:

Text evidence 2:

Text evidence 3:

Unit 1: Lesson 13

Choosing the Best Warrant Mini-Debates

Claim: President Pena’s presidency in Mexico has been very successful 

because

Warrant C

· President Pena has been able to pass many reform laws through Congress with the help of the “Pact for Mexico.”

Text evidence 1:

Text evidence 2:

Text evidence 3:

Unit 1: Mexico

Lesson 14: Choosing the Best Warrant

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Writing 1, Reading 8, Speaking & Listening 1

	Skill Objective
	Identify the define the necessary components of a strong argument (Skill 2-a)

	Content Objective
	Using the Mexico Rural Development Affirmative case, students will identify the three strongest warrants for the claim.

	Language Objective
	Use a variety of reading strategies to determine what the text says explicitly and to choose the strongest warrant.

	EBA Activity
	Choosing the Best Warrant Writing Exercise

	Claims/Warrants
	Claims:

· Development assistance is crucial to shift away from an ineffective focus only on military action.

	Pre-Work
	None

	Procedure
	Do Now: 10 minute review of the Mexico Rural Development Affirmative case. Students should review the three strongest warrants.

Mini-Lesson: Ask students to write a paragraph that explains why one warrant for believing a claim is superior to the other potential warrants for believing that same claim.  In essence, students perform the Best Warrant Mini Debate task in writing. Hand out the “Choosing the Best Warrant” graphic organizer. Direct students to fill in two warrants that support the stated claim.  In the assignment, students decide which warrant is stronger, and think of two reasons why that warrant works well.  They will also generate two reasons why the other warrants are comparatively weaker and also note this information on the graphic organizer.

Independent Practice: Students will weave their thoughts written in the graphic organizer into three paragraphs.

	Assessment
	Use the writing assignment as a formative assessment.

	Text
	Mexico Rural Development Affirmative

	Homework
	Study Mexico Rural Development Affirmative for tomorrrow’s debate tournament.




Name: _____________________________

Unit 1: Mexico

Lesson 15: Choosing the Best Warrant Writing Exercise

Graphic Organizer

Claim and Warrants

Claim: 
Warrants:

1)

2)

3)

Preparing to Write

Step 1 – Select the strongest warrant.  Warrant #___.

Step 2 – Provide 2 reasons why the warrant you choose is the strongest

Reason 1:

Reason 2:

Step 3 – Provide 2 reasons, 1 for each of the 2 weaker warrants why they are not as strong of an argument.

Warrant #__ is weaker because…

Warrant #__ is also weaker because…

Paragraph Set-up

The strongest reason for believing [claim] is true is the fact that [the warrant you chose]. One reason why this warrant is best is [reason why the warrant is best]. Additionally, [2nd reason why the warrant is best]. Some would argue that [1st opposing warrant] is a better reason to believe [claim], but that is not the case.  Specifically, [reason why 1st opposing warrant is weaker]. In addition, others would argue that [2nd opposing warrant] is a better reason to believe [claim], but that is not the case.  In fact, [reason why 2nd opposing warrant is weaker]. Thus, [the chosen best warrant] is clearly the best reason to believe [claim]. 

Paragraph

Unit 1: Mexico
Lesson 15: Legislation vs. Implementation Debate

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Identify and define the necessary components of a strong argument (Skill 2-a).

	Content Objective
	Students will engage in a round robin debate, identifying the strongest warrants from the Mexico Rural Development Affirmative case.

	Language Objective
	Persuade your group that you have the strongest warrant.

	EBA Activity
	Round Robin Debates: weekly tournament #3

	Claims/Warrants
	Claims:

· Development assistance is crucial to shift away from an ineffective focus only on military action.

	Pre-Work
	None

	Procedure
	Do Now: Assign groups of three for the tournament.  It is best to mix students up every week, so that they are always facing new students. Tell students that this is an “open note” debate and that their graphic organizer from yesterday will be useful.  Students will also need their Mexico Rural Dev Aff. case.

Mini-Lesson:  Using the simple Round-Robin Debate organizer for the judge, and a “build your case” organizer for affirmative and negative sides,  students will take turns being “affirmative”, “negative”, and “judge.”  Post today’s claim, and give every student a graphic organizer to prepare their speeches (affirmative and negative.) Each side will have 30 seconds to argue why his or her warrant is the strongest. 

	Assessment
	Exit Ticket: (Skill 2-a) What type of persuasive argument? worksheet 

	Text
	Mexico Rural Development Affirmative

	Homework
	Complete “Persuasive argument” worksheet over the weekend.


Unit 1-Lesson 15: Round Robin Debates

Round Robin Debate 1

Student 1: Claim A

Student 2: Claim B

Student 3: Judge

	
	                               Round 1
	                                Round 2

	
	Warrants
	Counterarguments and/or Responses
	Warrants
	Counterarguments and/or Responses

	Claim A:

	
	
	
	

	Claim B:

	
	
	
	


	Judge Tally

	
	1 Point for Evidence-Based Warrants
	2 Points for Responding to Arguments Using Evidence
	Comments

	Student A
	
	
	

	Student B
	
	
	

	Total Points
	
	
	


Unit 1-Lesson 15

Round Robin Debate 2

Student 1: Judge

Student 2: Claim A

Student 3: Claim B

	
	                               Round 1
	                                Round 2

	
	Warrants
	Counterarguments and/or Responses
	Warrants
	Counterarguments and/or Responses

	Claim A:

	
	
	
	

	Claim B:

	
	
	
	


	Judge Tally

	
	1 Point for Evidence-Based Warrants
	2 Points for Responding to Arguments Using Evidence
	Comments

	Student A
	
	
	

	Student B
	
	
	

	Total Points
	
	
	


Unit 1: Mexico

Lesson 15: Round Robin Debates

Round Robin Debate 3

Student 1: Claim B

Student 2: Judge

Student 3: Claim A

	
	                               Round 1
	                                Round 2

	
	Warrants
	Counterarguments and/or Responses
	Warrants
	Counterarguments and/or Responses

	Claim A:

	
	
	
	

	Claim B:

	
	
	
	


	Judge Tally

	
	1 Point for Evidence-Based Warrants
	2 Points for Responding to Arguments Using Evidence
	Comments

	Student A
	
	
	

	Student B
	
	
	

	Total Points
	
	
	




Unit 1: Mexico


Lesson 16: Rural Development in Mexico will create jobs because…

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Identify the types of persuasive warrants.

	Content Objective
	identify and compare four types of persuasive warrants.

	Language Objective
	Compare different types of persuasive warrants.

	EBA Activity
	Choose the Best Warrant Mini-Debates

	Claims/Warrants
	Claims:

· _____________ is the most persuasive type of warrant.

(Data, Personal experience,Expert source,

Logical reasoning)

· Rural development in Mexico is the best way to decrease violence

Because…(complete statement with your persuasive warrant.)



	Pre-Work
	None

	Procedure
	Do Now: Quiz #3: Persuasive Warrant Types Pre-Assessment as a Think-Pair-Share (10 minutes)

Mini-Lesson: In groups of four, students will be assigned the role of A, B, C, or D.  Tell them that they should prepare thirty second speeches to defend 

A(Data), B(Personal Experience), C(Expert Source) or D(Logical Inference) as the best type of persuasive warrant. After the first round, students will trade cards, and during the second round, they will defend another type of warrant.

This will continue through four rounds.

Independent Practice: Quickwrite:  When would you use a persuasive warrant with data?  Give an example.  When would you use a… (See exit ticket)

	Assessment
	Exit Ticket: (Skill 2-b, 2-c, and 2-d) Quickwrite giving examples of when to use each type of persuasive warrant.

	Text
	Graphic organizers

	Homework
	Prepare for final debate tournament on Friday.


Unit 1-Lesson 16: Pre-assessment

Four Types of Persuasive Warrants

Word bank: 

Data : uses data to persuade

Personal Experience: uses a personal experience to persuade.

Expert Source: uses an expert source to persuade.

Logical Reasoning: uses logical reasoning to persuade

Each of the following questions provides a different warrant for the following claim:

We should make texting and driving illegal.

1a. Which type of warrant is given in the statement below? Circle one answer choice.

People who text and drive are 75% more likely to get in an accident

(a) Data

(b) Personal experience

© Expert source

(d) Logical reasoning

1b. Which type of warrant is given in the statement below? Circle one answer choice.

The National Highway and Traffic Safety Administration believes texting and driving is just as dangerous as drinking and driving.

(a) Data

(b) Personal experience

© Expert source

(d) Logical reasoning

1c. Which type of warrant is given in the statement below? Circle one answer choice.

Someone texting and driving crashed their car into mine.

(a) Data

(b) Personal experience

© Expert source

(d) Logical reasoning

1d. Which of the three warrants (6a, 6b or 6c) above provides the strongest support for the claim that we should make texting and driving illegal? In a few sentences, provide a complete argument for why the warrant you chose is stronger than the others.

_____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________

2a. Which of the warrants below would be best for convincing your teacher that your class should go on a field trip

 (a) you have been working hard and you deserve a reward

 (b) field trips are fun

© you learn better on field trips 

In 1-2 sentences, explain why you circled the answer you chose above.

_____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________

2b. Which of the warrants below would be best for convincing your classmate that your class should go on a field trip?

 (a) You have been working hard and you deserve a reward.

 (b) Field trips are fun.

© You learn better on field trips .

In 1-2 sentences, explain why you circled the answer you chose above.

_____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________

Unit 1-Lesson 17:  Using Persuasive Warrants

Complete the following sentence starters. 

1.  Use data in your persuasive warrant when…____________________________________________________________________________________________________________________________________________________________________________________________________________________________________2.  Use personal experience in your persuasive warrant when...

3.  Use an expert source in your persuasive warrant when...

4. Use logical inference in your persuasive warrant when...

Unit 1: Mexico

Lesson 17: Rural Development Mini-Debates

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 3

	Skill Objective
	Identify the strongest warrant. Justify why it is strongest. (Skill 2-d).

	Content Objective
	Choose the strongest warrants in the Mexico Rural Development Affirmative packet.

	Language Objective
	Compare persuasive warrants in the text and explain why one is stronger than the others.

	EBA Activity
	Choosing the Best Warrant Mini-Debates

	Claims/Warrants
	Claims:

· The war on drug cartels in Mexico has been a failure.

· Development assistance to rural farmers is crucial to stopping drug cartels.

· Government focus on military action against drug cartels is ineffective.

· Drug related violence in Mexico is caused by lack of jobs and social programs.

· Because they do not have jobs, millions of Mexicans have no options except criminal activity.

· Job opportunities, schools, community centers, and security will stop the drug cartels.

· Latin American instability caused by this situation would lead to global dangers, such as financial failure of Mexico.

· Criminality, insurgency, regional conflict, and terrorism could all be a result of not stopping the drug cartels.

	Pre-Work
	none

	Procedure
	Do Now: Introduce today’s activity as the first day of debate leading to a full panel debate on our last day of the unit at the end of this week.

Today, students will begin to build their own warrants based on textual evidence, using graphic organizers.  

Mini-Lesson: Students are now familiar with the procedure of Choosing the Best Warrant Mini-Debates.  Students will be in 8 groups of three. Each group will be assigned one of the claims, and students will work on finding the strongest warrant for that claim.  At the end of the class, one member of the group will share out the strongest claim and why they chose that warrant.

	Assessment
	Exit Ticket: (Skill 2-d)  10 minute quick write:  Why was the warrant which your group chose the strongest?

	Text
	Mexico Rural Development Affirmative

	Homework
	


Unit 1-Lesson 17

Choosing the Best Warrant Mini-Debate

Claim: (Choose one.) __________________________________________________________

1. The war on drug cartels in Mexico has been a failure.

2. Development assistance to rural farmers is crucial to stopping drug cartels.

3. Government focus on military action against drug cartels is ineffective.

4. Drug related violence in Mexico is caused by lack of jobs and social programs.

5. Because they do not have jobs, millions of Mexicans have no options except criminal activity.

6. Job opportunities, schools, community centers, and security will stop the drug cartels.

7. Latin American instability caused by this situation would lead to global dangers, such as financial failure of Mexico.

8. Criminality, insurgency, regional conflict, and terrorism could all be a result of not stopping the drug cartels.
Warrant 1:

Warrant 2:

Warrant 3:

Unit 1-Lesson 17

Choosing the Best Warrant Mini-Debate

Choosing the Best Warrant Mini Debates – Which warrant best proves the claim is true?

Before the Mini Debate write the two reasons you believe your warrant best proves the claim is true in the top two boxes in the appropriate column (i.e. warrant 1 or warrant 2).  

Claim: 

	
	My warrant (Warrant __) best proves the claim is true because…
	My 1st opponent argues warrant ___ best proves the claim is true because…
	My 2nd opponent argues warrant ___ best proves the claim is true because…

	1st Reason warrant best proves the claim is true.


	
	
	

	2nd Reason warrant best proves the claim is true.


	
	
	




Unit 1: Mexico


Lesson 18: Choosing the Best Warrant

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Construct a strong argument (Skill 2-e).

	Content Objective
	Construct strong warrants for claims based on the Mexico Rural Development Affirmative

	Language Objective
	Justify your claim with a strong warrant, verbally and in writing.

	EBA Activity
	Claim-Warrant Game

	Claims/Warrants
	1. The war on drug cartels in Mexico has been a failure.

2. Development assistance to rural farmers is crucial to stopping drug cartels.

3. Government focus on military action against drug cartels is ineffective.

4. Drug related violence in Mexico is caused by lack of jobs and social programs.

5. Because they do not have jobs, millions of Mexicans have no options except criminal activity.

6. Job opportunities, schools, community centers, and security will stop the drug cartels.

7. Latin American instability caused by this situation would lead to global dangers, such as financial failure of Mexico.

8. Criminality, insurgency, regional conflict, and terrorism could all be a result of not stopping the drug cartels.


	Pre-Work
	none

	Procedure
	Do Now:  10 minutes to review the packet.  Students should also review their notes. Hand out Claim-Warrant sheets. Remind students that during the game, they must give persuasive warrants from memory.  (Notes are not available.)

Mini-Lesson: Students are now experienced at playing the Claim-Warrant game.  Students get into a circle.  Claim-Warrant game sheets (or index cards) are handed out.  A claim is already on their sheet.  They must come up with three warrants for that claim.

Independent Practice: Students will run the claim-warrant game.  At this point, I would select experienced debaters to collect the cards and lead a discussion on the strongest warrants.  Have a recorder writing the strongest warrants for each claim, to be posted on large paper for display.

	Assessment
	Exit Ticket: Look at the list of strongest warrants.  Choose one and explain why it was stronger than the other two. (Skill  2-e).


Unit 1 - Lesson 18:

Claim-Warrant Game

Claim: (Choose one.)

1. The war on drug cartels in Mexico has been a failure.

2. Development assistance to rural farmers is crucial to stopping drug cartels.

3. Government focus on military action against drug cartels is ineffective.

4. Drug related violence in Mexico is caused by lack of jobs and social programs.

5. Because they do not have jobs, millions of Mexicans have no options except criminal activity.

6. Job opportunities, schools, community centers, and security will stop the drug cartels.

7. Latin American instability caused by this situation would lead to global dangers, such as financial failure of Mexico.

8. Criminality, insurgency, regional conflict, and terrorism could all be a result of not stopping the drug cartels.
Warrant 1:

Warrant 2:

Warrant 3:



Unit 1: Mexico


Lesson 19: Choosing the Best Warrant

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Identify the strongest  warrant. Justify why it is strongest. (Skill 2-d). Construct strong arguments. (Skill 2-e).

	Content Objective
	Construct strong arguments for the Development Assistance affirmative.

	Language Objective
	Justify your opinion clearly, verbally and in writing.

	EBA Activity
	Round Robin Debates

	Claims/Warrants
	1. The war on drug cartels in Mexico has been a failure.

2. Development assistance to rural farmers is crucial to stopping drug cartels.

3. Government focus on military action against drug cartels is ineffective.

4. Drug related violence in Mexico is caused by lack of jobs and social programs.

5. Because they do not have jobs, millions of Mexicans have no options except criminal activity.

6. Job opportunities, schools, community centers, and security will stop the drug cartels.

7. Latin American instability caused by this situation would lead to global dangers, such as financial failure of Mexico.

8. Criminality, insurgency, regional conflict, and terrorism could all be a result of not stopping the drug cartels.


	Pre-Work
	none

	Procedure
	Do Now: Review your packets and all notes for 10 minutes. 

Mini-Lesson: Students are now experienced with Round Robin Debates. Hand out cards, “A” “B” and “Judge.”  Students get into groups of three.  Try to be with someone you have never debated with before.  Experienced debater will facilitate by calling out the first claim.  Students will have two minutes to write their arguments.  Speeches are 30 seconds long.  We will have as many rounds as there is time for.

Group discussion: Which were the strongest arguments?

	Assessment
	Exit Ticket: Using the summary organizer, write down the strongest warrants and cite the text page and quote for each claim. (Skill 2-d, Skill 2-e).

	Text
	Mexico Rural Development Affirmative

	Homework
	


Unit 1-Lesson 19:

Round-Robin Debates

	
	Claim A
	Claim B

	Round 1
	
	

	Round 2
	
	

	Round 3
	
	


Round Robin Debate 1

Student 1: Claim A

Student 2: Claim B

Student 3: Judge

	
	                               Round 1
	                                Round 2

	
	Warrants
	Counterarguments and/or Responses
	Warrants
	Counterarguments and/or Responses

	Claim A:

	
	
	
	

	Claim B:

	
	
	
	


	Judge Tally

	
	1 Point for Evidence-Based Warrants
	2 Points for Responding to Arguments Using Evidence
	Comments

	Student A
	
	
	

	Student B
	
	
	

	Total Points
	
	
	


Round Robin Debate 2

Student 1: Judge

Student 2: Claim A

Student 3: Claim B

	
	                               Round 1
	                                Round 2

	
	Warrants
	Counterarguments and/or Responses
	Warrants
	Counterarguments and/or Responses

	Claim A:

	
	
	
	

	Claim B:

	
	
	
	


	Judge Tally

	
	1 Point for Evidence-Based Warrants
	2 Points for Responding to Arguments Using Evidence
	Comments

	Student A
	
	
	

	Student B
	
	
	

	Total Points
	
	
	


Round Robin Debate 3

Student 1: Claim B

Student 2: Judge

Student 3: Claim A

	
	                               Round 1
	                                Round 2

	
	Warrants
	Counterarguments and/or Responses
	Warrants
	Counterarguments and/or Responses

	Claim A:

	
	
	
	

	Claim B:
	
	
	
	


	Judge Tally

	
	1 Point for Evidence-Based Warrants
	2 Points for Responding to Arguments Using Evidence
	Comments

	Student A
	
	
	

	Student B
	
	
	

	Total Points
	
	
	


Unit 1-Lesson 19:

Summary of Round Robin Debates

Claims:

1. The war on drug cartels in Mexico has been a failure.

2. Development assistance to rural farmers is crucial to stopping drug cartels.

3. Government focus on military action against drug cartels is ineffective.

4. Drug related violence in Mexico is caused by lack of jobs and social programs.

5. Because they do not have jobs, millions of Mexicans have no options except criminal activity.

6. Job opportunities, schools, community centers, and security will stop the drug cartels.

7. Latin American instability caused by this situation would lead to global dangers, such as financial failure of Mexico.

8. Criminality, insurgency, regional conflict, and terrorism could all be a result of not stopping the drug cartels.
9. Claim
	


Warrant

	Source (page or line)
	Text
	Analysis – how does the text support the claim?

	
	
	


Unit 1: Mexico

Lesson 20: Full Debate (modified)

	EBA Skill
	EBA Skill 2 – Making a Strong Argument

	CCR Standard
	Reading 8, Speaking & Listening 1

	Skill Objective
	Construct a strong argument.

	Content Objective
	Construct affirmative and negative arguments.  

	Language Objective
	Defend a position on development assistance in Mexico.

	EBA Activity
	Full Debate (modified to 30 minutes)

	Claims/Warrants
	Development Assistance is crucial to resolve the harms of drug cartels and violence and should target rural areas with small family farms.

	Pre-Work
	Students will come with annotated packets and notes.

	Procedure
	Do Now: We will select a panel of two affirmative and two negative debaters by lottery (names in a hat).  The rest of the class will judge the debate.  Teacher will time or delegate the role of timer.  Hand out the debate outline sheet, so that all students know what the time limits are and the part of the debate.  Although we have not covered counterarguments and rebuttals yet, we will counterargue and rebut in this debate to get an idea of things to come. Hand out the flow sheet, so that all judges can flow the debate. 

Mini-Lesson:  Give a short introduction to debate.  Have debaters stand and do a “Charlie Brown” demonstration, so that all students see how the debate progresses.  Give the affirmative side five minutes to prepare while you guide the rest of the class through the flow sheet and speech order. Tell debaters that we will keep all speeches to two minutes today, due to the short period, and the fact that we want time for feedback at the end. Use the “three positives and one negative feedback “ ratio.

Independent Practice: Students will run through the debate, using the guide sheet and flow sheets.

	Assessment
	Exit Ticket:  Feedback notes from student judges

	Text
	Mexico Rural Development Affirmative

	Homework
	Continue to organize your debate notes. Memorize the speech order.


	1AC
	1NC
	2AC
	2NC/1Nr
	1AR
	2NR
	2AR

	Inherency


	
	
	
	
	
	

	Harms


	
	
	
	
	
	

	***Plan


	
	
	
	
	
	

	Solvency


	
	
	
	
	
	

	
	
	
	
	
	
	


Unit 1- Lesson 20:

Speech Order and Responsibilities

Constructive Speeches

1AC: 
Read the case and plan 
4 minutes

CX:
 2NC asks the questions
2 minutes

1NC: 
Present the disadvantage shells first, then the case arguments
4 minutes

CX:
 1AC asks the questions
2 minutes

2AC: 
Answer all negative arguments. Rebuild and strengthen the case.
4 minutes


Point out arguments that the negative has not attacked.

CX: 
1NC asks the questions.
2 minutes

2NC: 
Present any additional case arguments not covered by 1NC.
4 minutes


Remember to take only part of the negative arguments. Leave some for the 1NR 
speech.

Rebuttal Speeches (all 2 minutes)

1NR:
Present all other negative arguments not covered in the 2NC. 


Do not present the same arguments as your partner. 


Decide ahead of time who will cover which arguments.

2 minutes

1AR:
Answer ALL of the negative arguments from both the 2NC and


the 1NR.







2 minutes
Any dropped argument could mean a negative victory.

2NR: 
Pick a few arguments that you think the negative side is winning


and concentrate on those.  Tell the judge exactly why to vote for


you. Tell the judge why the negative arguments outweigh the


arguments of the affirmative.





2 minutes
2AR:
Respond to negative arguments.  Point out any arguments 


that have been dropped by the negative team.  Tell the judge


why you win.  Tell the judge why the affirmative arguments


outweigh the negative arguments.




2 minutes

Unit 1-Lesson 20: Full Debate Judge’s Ballot

Name: _____________________________________________

AFF. TEAM___________________ POINTS RANK (25-30 points)

NEG. TEAM___________________ POINTS RANK  (25-30 points)

1ST AFF______________________ 

1ST NEG_______________________ 

2ND AFF______________________ 

2ND NEG______________________ 

Reason for Decision:

THE TEAM WINNING THIS DEBATE WAS________________REPRESENTING THE
AFF
NEG 

Feedback

1ST AFF _______________________________________________________________

1ST NEG _______________________________________________________________

2ND AFF _______________________________________________________________

2ND NEG _______________________________________________________________

Unit 1-Lesson 20: Full Debate

NEGATIVE CASE

(I DISAGREE with the claim)

1. Affirmative Constructive  (listen carefully to your partner’s warrant)

2. Negative Constructive (make your point with a clear WARRANT)


“I disagree with the claim that ___________ because __________.”

3. Affirmative Rebuttal (listen to why your partner thinks you are wrong)

4. Negative Rebuttal (tell your partner why their warrant is wrong)


“You stated that ___________ but ____________.”


Unit 1-Lesson 20: Full Debate

AFFIRMATIVE CASE

(I AGREE with the claim)

1. Affirmative Constructive (make your point with a clear WARRANT)

“I agree with the claim that ___________ because __________.”

2. Negative Constructive (listen carefully to your partner’s point)

3. Affirmative Rebuttal (tell your partner why their warrant is wrong) 


“You stated that ___________ but ____________.”

4. Negative Rebuttal (listen to why your partner thinks you are wrong)

Lesson 1: Pre-assessment

And

Lesson 20: Post-assessment

Skill One

1a. Fill in the blanks using two words from the word bank below.

A complete argument includes both ____________________ and ____________________. 

1b. Briefly define each of the words that you put in the blanks above.

Word 1: ______________________ 

Definition: ________________________________________________________________

Word 2: ______________________ 

Definition: ________________________________________________________________

Word bank:

Hypothesis   Claim   Opinion   Conclusion   Warrant   Fact   Findings

2. Which of the following statements is a complete argument? Circle one answer only.

(a) Nouns are more important to a sentence than verbs 

(b) The area formula for a circle is the hardest to remember

© We should not cut down trees because they return oxygen to the air

(d) The United States should not get involved in other countries’ wars

3. Which of the following statements is a complete argument? Circle one answer only.

(a) The best way to reduce tardiness is to start school an hour later

(b) Amount of time studying has the biggest effect on your grades

© Schools should be required to improve the quality of their lunch (d) All schools need to have art so students can express themselves

4. Which of the following statements is an incomplete argument? Circle one answer only.

(a) Since they are much shorter, poems are easier to write than essays

(b) We should study fractions because we use them almost every day © You must know the location of all lab safety equipment so you can avoid injury

(d) Franklin Roosevelt’s best act as President was getting the US out of the Great Depression

Unit 1: Mexico

Lesson 1: Pre-assessment

And

Lesson 20: Post-assessment

5. Think about the following question:

Should middle schools allow students to bring cell phones to school?

In one or two sentences, make a complete argument that responds to this question.

Skill Two

6. Each of the following questions provides a different warrant for the following claim:

We should make texting and driving illegal.

6a. Which type of warrant is given in the statement below? Circle one answer choice.

People who text and drive are 75% more likely to get in an accident

· (a)Data

· (b) Personal experience

· •
© Expert source

· •
(d) Logical reasoning

6b. Which type of warrant is given in the statement below? Circle one answer choice.

The National Highway and Traffic Safety Administration believes texting and driving is just as dangerous as drinking and driving.

(a) Data

(b) Personal experience

© Expert source

(d) Logical reasoning

6c. Which type of warrant is given in the statement below? Circle one answer choice.

Someone texting and driving crashed their car into mine.

(a) Data

(b) Personal experience

© Expert source

(d) Logical reasoning

Unit 1: Mexico

Lesson 1: Pre-assessment

And

Lesson 20: Post-assessment

6d. Which of the three warrants (6a, 6b or 6c) above provides the strongest support for the claim that we should make texting and driving illegal? In a few sentences, provide a complete argument for why the warrant you chose is stronger than the others.

_____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________

7a. Which of the warrants below would be best for convincing your teacher that your class should go on a field trip

 (a) you have been working hard and you deserve a reward

 (b) field trips are fun

© you learn better on field trips 

In 1-2 sentences, explain why you circled the answer you chose above.

_____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________

7b. Which of the warrants below would be best for convincing your classmate that your class should go on a field trip

 (a) you have been working hard and you deserve a reward

 (b) field trips are fun

© you learn better on field trips 

In 1-2 sentences, explain why you circled the answer you chose above.

_____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________ _____________________________________________________________________
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