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What Varsity Debate Should Look Like
Available Arguments

	Aff
	Neg

	· Afghanistan Aff

· Korea Aff
	· Allied Prolif DA

· Readiness DA
	· Afghanistan CP

· Korea CP
	· Security K



Debaters may research and use evidence to strengthen the above arguments, but not to create new positions
Suggested Negative Strategy- The 1NC (first negative speech)

Negative teams should debate both on-case and off-case in the 1NC. They should attack the affirmative arguments from the 1AC (on-case), and then pick ONE or TWO off case positions.

On Case:

The negative should make three to four arguments answering inherency, harms, and solvency. They should be a combination of evidence they get from their files and analytic argument s (arguments the debaters thought of that have no evidence). The negative should try to number each argument. For example, “On inherency- my first argument is ……, Second…., Third….. Fourth….. On harms, my first argument is ……, Second….., Third…..” etc. 
Off Case:

The Negative should pick ONE or TWO of the available off case arguments and read it in the first speech.

Later Speeches:
The debate will continue using the structure from the first negative speech. The 2AC will answer each argument by number that the 1NC made. For example, “On harms, their first answer was…., my response is…” The negative speeches will defend each argument by answering what the affirmative says.
The Judge
If the judge decides the plan is a good idea, the affirmative wins. If they judge decides the plan is a bad idea, the negative wins. The judge will assign more weight to arguments that are backed up by evidence than those that are not.
Tournament Two –Goals
Overall Goals
· Student will enjoy debate and look forward to practice and tournaments

· Students will believe they have more tools that will help them excel at debate

Basic Debate Skills:

· Students will learn to make and respond to disadvantage arguments
· Students will use engage directly with opponents’ arguments
· Students will develop an ability to tailor their arguments to the particular needs of their judge
· Students will develop critical reading skills through examination of evidence
Content

For varsity students, the goal is to have fun while emphasizing more of the core skills needed to be a successful debater.  These range from understanding your judge to directly clashing with one-another.  Debaters should also be very comfortable debating disadvantages by the second tournament, positions that will form the building blocks of future debates. Another key component of the next four weeks will be building a solid relationship between debaters and mentors, which will be formally included in the first practice but should be a priority throughout the following lessons. 
Note: The varsity student seminar preceding tournament 2 will introduce both the Security K and Counterplans.  If you have the time to preview these, please go ahead, but don’t think they won’t be addressed at all if you don’t have time. 
Week of October 18th
Activity: Mentors Get to Know Your Students / Mini debates to have fun and work on skills needing improvement  
Materials Needed: Ballots, Handout #1from prior practice
Mentor Introduction Activity:

1. Briefly introduce yourself to the students—if you’re in college, tell them where you go to school; if you’ve coached a team before, share that as well; don’t spend much (if any) time on your debate experience other than to mention that you’ve got some if that’s true. 
2. The goal of this activity is to learn students’ names.  Since students should already know each other, ask students to introduce the person to their left, saying name, year, and picking an adjective to describe them starting with the same letter as that student’s first name. 

3. Do your best to learn all the names of your students, pausing introductions where necessary to clarify.  At the end of the activity, demonstrate your memory prowess by going around the room and saying the name and adjective of each student. 

4. Remind students about the debrief activity they did at the previous practice—tell students that at the end they’re expected to have a solid skill they want to improve before the next tournament (see below for examples).  Then go around the room saying each student’s name and asking him/her what skill they would most like to work on before the next tournament.   
Mini Debates Activity:

1. Have students form into 2-person teams. While this is going on, get them to generate a list of topics they’d like to have debates about.  Things along the lines of urban violence (Mattapan shooting) seem to have students’ attention these days (though tread lightly). You could also do something more fun related to the Chilean miner incident or revert to the always fine school policy topics. 

2. Solicit volunteers for the first mini debate, but do a bait-and-switch, making those students hold an impromptu debate on either the Afghanistan or South Korea affirmatives.  This will serve the double function of acting as a diagnostic for their understanding of the case as well as giving them practice explaining the key points of the case in their own words. 
3. The debate should look something like this: 1AC (2min), CX (1min), 1NC (2min), CX (1min), 2AC (3min), 2NC (3min), 1AR (90sec), 1NR (90sec).  Cross-ex should involve all four debaters. Note: students often think these mini debates aren’t a big deal and don’t take them seriously. Try not to reinforce this attitude—give students five minutes to prepare their sides.  Assign topics and sides to teams not debating so that they can prepare in this time too. 
4. Though paying attention to the content of the speeches is important, you should tailor this activity towards reinforcing the skills that each debater indicated needed help. Flowing, clashing, cross-examination, etc. can all be worked on in this environment.

5. Ask observing students to help you give feedback after the debate.  Those who judged novice debates over the weekend may be able to share some about how that experience was for them. 

6. Repeat this activity with new teams and topics that students generated (unless there’s interest in doing more case-related mini debates). 

Week of October 25th 
Goals: Students will gain an effective understanding of Line by Line Debate.

Materials Needed: Handouts #2-4
Directions:
1. Pair students with a partner, preferably their debate partner.
2. Distribute Handout #2 so that each partner team has one.
3. Explain that the pairs will be working together to complete the handout. The 
affirmative plan in question is: BPS Schools should open at 9 am.
4. Explain that the 1AC’s and 1NC’s have been completed and the activity will 
begin with the 2AC.
5. Use Handout #3 to explain the goals and tools used by the 2AC.
6. Model a 2AC response for students.
7. Provide 4 minutes for each pair to complete the 2AC portion of the handout.
8. Ask volunteers to perform their 2AC for the group.
9. Award the volunteer who performs the best a prize.
10. Use Handout #4 to repeat steps 5 – 10 for the 2NC/1NR speeches.
11. Explain that 1AR follows the exact steps as the 2AC and repeat steps 5-10.
12. Explain that the 2NR follows the exact steps as the 2NC and repeat steps 5-10. 

13. Explain that 2AR follows the exact steps as the 2AC and repeat steps 5-10.

Week of October November 1st 
Activity: Review of Disadvantages
Materials: 1NC for Allied Prolif DA and Aff Answers File
Directions:
1. Talk (very) briefly with students about what a disadvantage is / what the parts of a disadvantage are. Use this as a diagnostic for figuring out how in-depth you’ll have to (or be able to) go when explaining key disad terminology / concepts. 

2. Go over the formal definitions for the parts of a disadvantage and generally why you would use them in a debate.  For reference, see the page 8 explaining the structure of a disadvantage.  In general, it’s best to use an example generated by the students (i.e. not the crappy “high speed rail” one in the provided explanation).  I find it helpful to draw a picture to accompany this explanation.  Start with a cliff and have a person standing merrily on the edge.  At the bottom of the cliff are sharp, unappealing spikes. The initial state (the person standing on the edge but not being in any real danger) refers to uniqueness. Then draw a boot in the action of kicking the poor fellow off the edge.  That’s the link (the person can be falling in mid-air at this point). The spikes at the bottom are the impact. Stupid, but surprisingly effective. Check out the last page of this document for a handout demonstrating these pictures. 
3. Have students practice drafting their own disadvantages. Give them a plan (school-related, perhaps, or on a topic they find interesting) and let them work alone or in pairs coming up with a coherent, 3-part disadvantage. Points for creativity and strength of connection from plan to a horrible, horrible outcome.

4. Start talking about the Allied Prolif disadvantage (see website under “resources” and then “for coaches”).  You should have read it already and have a general idea of what it’s about, but the goal here should be to familiarize students with the idea of proliferation and why states might choose to do that in the absence of a US security guarantee. I find these discussions go better if you can connect them to a known example (perhaps you could talk about organized crime protection rackets—not exactly the same, but if one mob is after you and another who has been protecting you stops doing so, you’re gonna buy yourself a hefty lead pipe).  You can probably do better than I did coming up with one of those, but I think the point is pretty generalizable across different contexts. Reading through the 1NC as a group is probably a good idea here. 
5. This lesson is a little lecture heavy—make sure you’re engaging students at all times when you’re having these discussions.  Let them think up examples / supply answers to questions and always pause to check their understanding of the subject matter.

6. If you’re got the time, start talking about affirmative answers to disadvantages, though this is really just a way for them to think about why the parts of a disad matter by envisioning what would happen if one of them weren’t there. 
· Structure & Components of a Disadvantage
· Disadvantages are comprised of three essential components: uniqueness, link and impact. These components and their respective pieces of evidence form the “shell” of the argument, read in the 1NC.  To win the disadvantage, the negative team must defend all three parts throughout the entirety of the debate, while the affirmative can defeat the position by disproving only one of these arguments.  

· To help explain these three parts, let’s pretend that the affirmative team read a plan that calls for $50 billion in government spending to construct a high-speed rail system.  The negative’s disadvantage contends that spending that amount of money will cause the US government to cut back on foreign aid to developing nations, resulting in starvation.  

· UNIQUENESS: This portion of the disadvantage explains why the disadvantage would not happen in the status quo (or “present system”).  Think of it as inherency for the negative side—a description of the current system, except the negative portrays the status quo as functioning whereas affirmative inherency focuses on its problems.  Without uniqueness, the affirmative team can argue that the problems highlighted by the negative will happen inevitably and the plan at least makes the system a little better.  Uniqueness evidence should be recent and possibly even updated before each tournament to avoid being caught off-guard by political changes that make the disadvantage argument irrelevant (for example, a recent law passed by Congress that spends billions of dollars on foreign aid).  

· Using our example, the negative’s uniqueness argument could be: “Congress isn’t spending any new money on large-scale government projects.”  

· LINK: This step connects the affirmative plan directly to the disadvantage.  This evidence should explain why passing the plan would negatively alter the well-functioning system described in the uniqueness argument.  While not essential, having evidence that directly ties the specific affirmative plan to the major problem your disadvantage argument targets will make the position much stronger, especially since the affirmative team likely has some specific evidence explaining why the disadvantage argument doesn’t apply.  

· For the spending disad example, this argument might take the form of “high speed rail will cost billions of dollars and probably overrun the cost estimates offered by the affirmative.” 

· IMPACT: The impact explains the problems that arise as a result of passing the plan.  It demonstrates that the problem to which the plan links is more important than the case advantages to doing the affirmative’s proposal described in the 1AC.  

· In order to catch the judge’s attention, some teams make hyperbolic claims about worst case scenarios (like extinction, nuclear war, or genocide) and provide “internal links,” or connecting steps between the specific action of the plan (the link) and the ominous end result.  However, the more steps to the impact (on either side), the more likely that the opposition can question the probability of the supposed result. 

· As mentioned before, the impact for our example is that money will be directed away from foreign aid projects that are essential to prevent starvation.  For this disadvantage, we’ll need both an internal link piece of evidence and an impact piece of evidence.  The internal link might declare, “Congress has indicated that any new spending projects will be paid for by cutting the foreign aid budget.”  Then would come the impact, “cutting foreign aid will result in massive starvation in developing nations.”  

Week of October November 8th
Activity:  Judge Adaptation Roleplaying & Disadvantages Review
Materials: Disadvantage evidence you used last week
1. Assign mentors / teachers to play various judge roles. 
2. Explain the directions of the activity to the group.

3. Assign volunteer debaters for “Scenario 1.” Ask them to prepare 2-minute speeches for their side. Let them know the sort of judge they’ll be debating in front of.
4. Act out “Scenario 1.”
5. After the debate, ask the group the following questions:

· Did the debaters adjust well?

· What are the most effective ways to adapt to this type of judge?

6. Discuss.
7. Repeat steps 3-6 for the next Scenario. Note: Scenario 2 may take more time to walk through, but it’s completely worth it.
Directions: In this activity, mentors or teachers will play the role of several types of judges. Students will be asked to participate in a short debate regarding one of the topics from the “Topic Choices” section at the end of the lesson.  The student’s goal is to adapt to the Judge. Whoever adapts best will be named the winner. The debate will proceed as follows:
	1NC
	Cross EX
	2AC
	Cross EX
	1NR
	1AR

	2 minutes
	2 minutes
	2 minutes
	2 minutes
	1 minute
	1 minute


Once the debate ends, two questions will be asked of the class: 

1. Did the debaters adjust well?

2. What are the most effective ways to adapt to this type of judge?

Scenario 1
The Former Debater

Judge Description: This judge knows what’s up.  Moreover, this judge expects you to demonstrate that you know what’s up too. She’s looking for specific jargon, a clear roadmap for the debate, and doesn’t want any flowery language. When playing this role, take out several pieces of paper and different colored pens.  Ask for “the order” at the start of the debate. Look bored if students spend too much time explaining a basic concept. 
Effective Ways to Adapt:  Just stick to the facts.  Reference key debate terminology and explain briefly, it at all, what you mean by those words. Be as efficient as possible.  Don’t feel compelled to speak quickly, but cut out theatrics.
Scenario 2
The Teacher-Coach
Judge Description: The teacher coach knows vaguely what you are talking about but isn’t particularly familiar with the intricacies of policy debate. He will do his best to flow, but will also likely be swayed by a team who gives a very clear explanation of why they win that is somewhat abstracted from the line-by-line debate. He’ll look for key debate terminology as evidence that a team knows what’s going on, but will rely on debaters to remind him what those words mean and why the concepts matter in a debate. When playing this role, look eager to listen but confused if a student throws out debate jargon without explaining it. Flow, but not in a systematic manner. 
Effective Ways to Adapt:  Make sure to use all the key terms of debate, but briefly explain what each of them means. (Helping students do this will be invaluable for their debate careers—don’t hesitate to pause and brainstorm as a group how you’d explain uniqueness to someone not very familiar with the concept).  Follow typical debate structure, but also take time to summarize your argument / tell a story about what’s actually going on in the round. 
Scenario 3
The Lay Person
Judge Description: This person got roped into judging and has no idea what she’s in for. She wants to make the right decision, but it’s up to the debater to explain how she should go about deciding.  She will be confused by almost all debate terminology, except maybe the parts of the 1AC. If you use this jargon, make sure to give a basic explanation as to what it means, but in general try not to use the buzz words. If you don’t have a clear story for why your team should win (that takes into account most if not all of the arguments made in the round), you’re going to lose. When playing this role, take few notes and look confused if you hear words you don’t understand. 
Effective Ways to Adapt: Engage the judge during cross examination. Make eye contact. Emphasize why each argument you’re making matters in the context of the entire round (e.g. this “no solvency” argument means we win the debate because the affirmative has not presented a plan that will be effective. It’s nice that they identified such a serious problem in the world, but that’s not enough for them to win the debate.) Talk slowly, explain the context of your arguments (don’t assume the judge knows much about Afghanistan at all), tell a story about the debate, and be charming if possible. 
Topic Choices: 

1. Have debaters engage in a brief practice disadvantage debate using the disadvantage you discussed the previous week. This will be a great way to review the terminology of a disad and practice having students explain it in a round. I’d run through this two times (once for scenarios 1 & 2) so students have the basics of the disad reinforced and can see how to run it in two different judging scenarios. 

2. For the third scenario, one of the below topics may be preferable (especially if students are bored of the same disadvantage debate). 

	Topic Box

	1. BPS High Schools should improve school lunch.

2. BPS High Schools should change school hours.

3. BPS High Schools should consult students before hiring or firing teachers.

4. BPS High Schools should improve the cleanliness of schools.

5. All BPS High Schools should emphasize art programs for students.

6. All BPS High Schools should offer mandatory debate classes

7. BPS High Schools should have uniforms.


Handout #1: Tournament Debrief Handout

1. According to the ballots, which round was your best round? Why?

2. According to the ballots, which round was your worst round? Why?

3. In your opinion, which round was your best? Your worst?

4. What areas do you believe you can improve the most?

Handout #2: Varsity Line By Line (1/3)

	1AC
PLAN: BPS should begin school at 9am
	1NC
	2AC
	2NC/1NR
	1AR
	2NR
	2AR

	Inherency 

1. BPS Schools open at 7:45 now


	1. BPS schools opened at 9 at one point. It didn’t work.


	
	
	
	
	

	2. The BPS board has loves the current class times.
	2. The 7:45 time is later than many school systems.


	
	
	
	
	


Handout #2: Varsity Line By Line (2/3)

	1AC
PLAN: BPS should begin school at 9am
	1NC
	2AC
	2NC/1NR
	1AR
	2NR
	2AR

	Harms

1. Many students miss instructional time because they can’t attend early classes.
	1. MBTA buses and trains open at 5am.


	
	
	
	
	

	2. Missing instructional time prevents students from graduating.
	2. Students can succeed without graduating


	
	
	
	
	

	3. Failing to graduate High School sets students and their communities up for failure. The impacts are systemic
	
	
	
	
	
	


Handout #2: Varsity Line By Line (3/3)

	1AC
PLAN: BPS should begin school at 9am
	1NC
	2AC
	2NC/1NR
	1AR
	2NR
	2AR

	Solvency

1. Opening school at 9 would allow students to attend early classes more easily
	1. Many students would still be late. Tardiness is a learned behavior.


	
	
	
	
	

	
	2. Opening schools at 9 tradesoff with afterschool work hours.


	
	
	
	
	

	
	3. Opening school at 9 tradesoff with instruction time.


	
	
	
	
	


Handout #3: 2AC Line By Line
2AC
Goal: Answer all negative Arguments
There are only 4 Ways to Answer Arguments: 

Deny – to claim an argument is untrue
Reverse – to claim that the argument is not only untrue but actually, the opposite is true 
Minimize – to admit the opposing argument is partly true, but not very important
Outweigh – to admit the opposing argument is partly true, but your argument is more important
The Phrase that conveys the Answers: 

“They say_________ but ________”

Handout #4: 2NC/1NR Line By Line

2NC/1NR

Goal: 

1. Extend best 1NC arguments.
2. Impact those arguments.

3. Answer 2AC arguments.

Steps:

1. Split the Block

2. Choose only the Best negative arguments from the 1NC

3. eXtend the argument – use the phrase “Extend the argument that says_____”

4. eXplain the argument – what does it mean? Why is it important?

5.  Answer the 2AC’s argument
Resolved: The United States federal government should substantially reduce its military and/or police presence in one or more of the following: South Korea, Japan, Afghanistan, Kuwait, Iraq, Turkey.









